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PREFACE 
The problem of reading readiness has long been of concern to primary 
teachers and to those engaged in the preparation of teachers of beginning 
reading. The present study has be.en prompted by the writer's personal 
interest in the problem. The interest stems from her own public school 
teaching experience, her work a.t Southeastern State College in the teacher 
.. education program, and the problems rela tad to beginning reading which 
former student teachers have brought to her. 
The writer is deepzy grateful to Dr. Ida T. Smith, chairman of the 
advisory committee, for her inspiration, able direction, and valuable 
assistance in the preparation of the study. The wri tar wishes to express 
appreciation and gratitude to the other members of the committee, Dr. J. 
Andrew Holley, Dr. Roy E. Sommerfeld, and Dr. Virginia Messenger S_tapley-, 
for their interest, constructive criticism, help, and consideration. 
The writer is grateful to the administrative officers and teachers 
at Southeastern State College, at The Oklahoma Agricultural and Mechanical 
College, and in the Durant Public Schools for their assistance and 
cooperation in her pu;rsui t of the study. 
She desires also to express her appreciation to those persons who 
served as jurors and respondents to the questiollllaire and to the many others 
who contributed in various ways to the aompletion of the investigation. 
Fina.1.J.¥, the writer is indebted to Miss Julia E. Stout and Mr. R. R. 
Tompkins for their interest and ur.derstanding. 
' Without the help of all these p~rsons I the study could not have been 
completed. 
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READING :a.EADINF.SS PRACTICES OF CERTAIN FIRST GRADE 
TEACHERS OF SOUTHEASTERN OKLAHOMA 
CHAPTER I 
THE PROBLEM 
Introduction 
One of the major concerns of the elementary school is that of 
teaching children to read o Concern with the teaching of reading is not 
newo As early as 1843., according to Bond and Bond,1 Victor Hugo saw 
the necessity for a well-educated reading public. 
A study of the early schools of the United States reveals that the 
teaching of reading has always been a major 1:mstruational job of the 
American schools from the time of their earliest establishmento 
The complexity of modern living within the framework of a democracy 
has increased the importance of teaching reading, for modern living 
demands the ability to read if' one is to be a well-adjusted, effective 
member of a democratic societyo 
Not only must adults be effective readers, but, so too., must children 
be effective readerso AC!oording to Dunklin, 2 adequate reading ability 
1Guy Lo Bo-1 and Eva Bond, Developmental Reading in High School 
(New York, 1941) ,. p. 3. 
~oward. T. · Dunklin, I!!! Prevention ,2t ~ailure !!'! First Grade 
Reading, Teachers College, Columbia University Con:tribut.ions to Education, 
Noo 802 (New York, 1940), p. 2. ·.· 
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is essential f or both the pupil 's school success and for his emotional 
and social adjustment. 
Although many authorities are agreed that more children are learning 
to read today and that t hey are learning to read better than children 
of past generati ons , some children of today's school s do not achieve 
adequate rea~ing abili t y. 
Some of t his inadequacy may be attributed to a failure of the 
schools to adjust r eadi ng programs to the individual differences among 
children. Since children do differ in such areas as ability, growth 
patterns, personal and social adjustment)) and experiential background, 
not all children are equally ready for instruction in reading upon 
entering first gr ade . 
The probl em of i ndividual differences and their relation to reading 
programs was given widespread recognition in 1925 when the National 
Canmittee on Reading for the National Society for the Study of Education 
published i ts r eport in the Twenty-fourth Yearbook of the Society. The 
committee not only emphasized the fact of differences in children but 
..J 
also stressed the i mportance of carefully planned programs of appropriat e 
experiences and training that prepare :fbr readingo 3 
In a second report on reading 9 the Thirty=sixth Yearbook, published 
in 1937, the fac t of individual diff eren~es among children in learning 
to read was emphasized and specialized instruction to fit their needs 
was advocated o Gray stated in the report that, "readi ness for reading 
'Jwilli am s. Grey, "A Program of Reading Instruction))" Report £1. 
the National Committee .2!! Reading$) Twenty~fourth Yearbook of the National 
Society f or the Study of Education, Part I (Bloomington, Illinois, 1925), 
pp. 26-.30 . 
is something that ean be developed to a considerable extent through 
intelligent direction, rather than scmething merely to wait for.n4 
Later, in the Forty-eighth Yearbook of the Society, Russell 
restated the position of the Reading Committee that children differ in 
readiness for beginning reading with the following statement concerning 
the concept of readiness: 
3 
The modern concept of readiness, which has grown out of the child study 
movement, sees it as a complex of various factors. It is not just 
general maturation, or specific mattn"ation, such as in the physical , 
structure of the eye, or interest or knowledge. It is not something to 
be waited for passively but a stage into which the child may be guided. 5 
Concern about readiness for reading has been reflected in many 
college cotn"ses, in schools throughout the country, dealing with the 
' 
teaching of reading and also in the reading practices in maey public 
schools. Courses in reading at Southeastern State College, Durant, 
Oklahoma, renect this trend, but no attempt has been made, previously, 
to determine whether or not graduates of the college, teaching in public 
schools of the area, are incluiing preparatory or readiness experiences 
in their reading programs. 
Statement of the Problem 
The problem of the present study has been to find out what reading 
readiness practices were being used and the extent to which they were 
being used in certain first grades of southeastern Oklahoma. 
4william s .. Gray, "The Nature and Organization of Basic Instruction 
in Reading," The Teaching of Reading: A Second Report, Thirty~sixth 
Yearbook of the National Society for the Study of Education, Part I 
(Bloomington, Illinois, 1937), p. 80. 
5oavid H. Russell, "Reading and Child Development," Reading in the 
Elementary School, Forty-eighth Yearbook of the National Society for the 
Study of Education, Part II (Chicago, 1949), p. 19. 
4 
Purposes of the ~ 
The major purpose of the study was to find out what reading readi-
ness practices were bei ng used by graduates of Southeastern State College 
who were teaching first grade classes, during the school year 1955-1956, 
in the twelve counties which comprise the southeastern district of 
Oklahoma. 
A second purpose of the study was to find out the extent to which 
these teachers believed they used such practices. 
A minor purpose of the study was to secure the opinions of these 
graduates of Southeastern St ate College relative to the helpf'ulness of 
the reading methods course , offer ed at the college, in developing their 
reading readiness programs. 
According to Hildreth, because of indi ndual differences, maey-
children entering f irst grade a.re not ready for be~nning formal reading 
instruction and must have a period of maturation and training. She 
states: "Forty per cent is a conservative estimate of the proportion of 
begirmers who a.re t oo immature to profit from intensive reading instruc-
tion at the outset of schooling. 116 Al though there is no evidence with 
respect to the wa::, children of the southeastern district of Oklahoma 
compare with other chi l dreni, such as those studied by Hildreth, in the 
light of her estimate of the propor tion of beginners not ready for 
reading instruction at the start of school, it seems reasonable to 
6Gertrude Hildreth, "Reading Programs in the Early Primary Period," 
Reading in the Elementary School, Forty- eighth Yearbook of the National 
Society for the Study of Education, Part II (Chicago, 1949), p. 59. 
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assume that a number of children in southeastern Oklahoma mey not be 
ready to learn to read when they enter first grade, am, in consequence, 
that their teachers may be faced with the responsi bill ty of providing 
appropriate instructional experiences for them. Thus, it becanes 
important for an institution such as Southeastern State College, which 
has as one of its major objectives the preparation of teachers, and 
which furnishes from its graduates a number of the first grade teachers 
of southeastern Oklahoma, to know whether or not its graduates are 
putting into practice in the public schools the reading readiness theory 
ta~ght in reading methods classes at the college. 
Southeastern State College, since 1925, has offered a methods course 
in the teaching of reading which has been required for students majoring 
in elementary · ed.ucation. The course mmbering and description have 
been changed several" times. ·Different teachers under varying conditions 
have taught the course. Nevertheless, throughout this period of time, 
reading of the primary grades, which includes reading readiness, has been 
the major emphasis of the course. As yet, however, no attempt has been 
made to ascertain whether or not graduates of Southeastern State College 
are using reading readiness practices in their teaching situations. 
Course descriptions and names of instructors who have taught the reading 
methods course at Southeastern are included in Appendix A. 
Furthermore, a:rry professional school should be concerned with the 
professional problems of its graduates if it is to be of service to 
them in solving these problems. One problem which continues to perplex 
first grade teachers in the southeastern district of Oklahoma, as shown 
6 
by the Trammell7 study, a.ni a.s evidenced by the questions posed by many 
teachers in summer sessions at the college, a.t district and county 
meetings, and more recently at the monthly meetings of the Southeastern 
Reading Council-a unit of the International Reading Association-is 
that of providing suitable instruction for those children who are 
inadequately prepared. to begin systematic reading instruction on entering 
the first grade .• 
Moreover, since behavior is one commonly accepted measure Qf 
learning, one may find in the classroom practices of the graduates of 
Southeastern State College some evidence of the effectiveness of the 
reading readiness instruction in the reading methods course offered by 
the college. 
Definition .!£ Terms 
The term readiness, as used in the present study, refers to the 
.. 
stage reached when a child mq be expected to attack a new task with 
reasonable expectancy of success. 
Readiness~ reading or reading readiness means a level reached 
in a child's development when he mq be expected to learn to reado In 
the present study the requisites are limited to those abilities, 
experiences, and atti tud.es needed for success in beginning reading. 
With respect to time, the term means a preparatory period before formal 
instruction· in reading. 
Prereading is a term which has reference to reading readiness as 
an educational concept rather than a principle of development. In this 
7cecil B. Trammell, "An Evaluation of the Effectiveness of Teacher 
Preparation of Elementary Teachers in the Schools of Southeastern Oklahoma" 
(unpub. Ed.D. dissertation, University of Oklahoma, 1953), p. 114. 
7 
sense the term is applied to practices~ programs , and timeo Specifically, 
it has to do with those special skills~ attitudes, and experiences 
needed for learning to read. 
Practices are those experiences and activities recommended by 
authorities and reported used by teachers to develop those abilities and 
attitudes needed by children for success in beginning reading 
Limitations of the Study 
The current study was concerned with ascertaining the reading 
readiness practices of teachers in certain first grades of southeastern 
Okla.homao 
The facets of reading readiness with which the study dealt were 
limited to those which recognized authorities in the field of reading 
believe can be i nfluenced by teachingo Other aspects of reading readi-
ness were not in themselves a part of the study. 
The participating teachers were graduates of Southeastern State 
College from 1925 to 1955 who were teaching first grade classes in the 
twelve counties of the southeastern district of Oklahoma during the school 
year of 1955=19560 
The study was also limited by the sample involved as only 114 of 
the ~9 graduates contacted returned questionnaires. 
The study was further limited to the written responses of the 
participating t eachers as no attempt to verify responses has been made. 
The selected practices for developing readiness for reading 
presented another limitationo Only experiences and activities which can 
be controlled by the school were included in the qu-esti-onnaire. Other 
experiences and activities which i nfluence reading readiness but which 
8 
are not under the supervision of the school were not considered for the 
present study. 
Finally, the study was limited by the recognized limitations of the 
questionnaire technique, as indicated by Good and Scates,8 such as, the 
willingness of the respondent to cooperate and the motivating interests 
and honesty in answering. 
Organization of the Study 
The importance of prereading programs for developing abilities and 
attitudes necessary for formal instruction in reading is presented in 
Chapter I. The chapter also includes a statement of the problem, the 
purposes, the need, the definition of terms., and the delimitations of 
the study. 
Chapter II includes a review of literature pert aining to the need 
for prereading programs, factors of reading readiness which may be 
influenced by teaching, and appropriate classroom practices for developing 
these factors. 
In Chapter III, the methods and techniques employed in the study 
and the purposes and limitations of the questionnaire are discussed.. 
The development of the check list, the selection of the jury members, 
the judgments of the jury, the development of the questionnaire, the 
trial run and revision of the questionnaire, the selection of the 
respondents, and the mailing of the instrument are described. 
The data of the present study are presented in Chapter IV which 
includes tabulations and analyses of the data relative to the reported 
8carter v. Good and Douglas E. Scates, Methods of Research (New York, 
1954), p. 608. 
use and extent of use of reading readiness practices in certain first 
grades of southeastern Oklahoma. In addition,tabu.lations and analyses 
of data relative to the helpfulness of the reading methods course 
offered by Southeastern State College, Durant, Oklahoma, are presented. 
Chapter V includes a general summary of the findings of the study 
as well as conclusions and reconnnendations based on the findings. 
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CHAPTER II 
RELATED LITERATURE 
~ .!Q! Reading Readiness Programs 
One of the most challenging problems confronting first grade 
teachers is that of meeting the needs of the many children who must 
be admitted to the first grade because of their chronological ages, 
but who are inadequately prepared for the beginning of systematic 
instruction in reading. As long as the chronological age of six is 
the only basis for entrance into the first grade, the first grade 
teacher must provide instruction for a group of children who vary 
considerably in their stages of maturity. The preparatory instruction 
in reading is usually called the reading readiness or prereading 
program. 
\ 
Individual Differences Among First Grade Children 
The necessity for preparing children for beginning reading was 
first urged by the National Committee on Reading in The Twenty-fourth 
Yearbook, Part I, published in 1925 for the National Society for the 
Study of Education. The keynote of this report, according to Gray, 
was individual differences. 
The fact has been emphasized that children who enter first grade differ 
widely in training and experience. Some come from homes or kinder-
gartens fully prepared for instruction in reading. Indeed, not a few 
have already made considerable progress in learning to read. On the 
10 
11 
other hand, many pupils ent er first grade who are not a.cf~quately pre-
pared for readingo A majority of thi s group need training similar to 
that outlined for kindergarten children which will extend their 
experience, develop habits of good thinking, improve their use of oral 
English, increase their vocabularies, improve and refine their enuncia-
tion and pronunciation, and stimulate keeµ interest in readingo Some 
pupils need training along only one or two lines; others need it along 
several lines. In either case, appropriate instruction should be pro-
vided before formal work is introduced.I 
Frequency of Non-Promotion in First Grade 
Since the publication of the 1925 reading report, many studies have 
been made of the issues relating to reading readiness. The early in-
vestigations in the area emphasized the importance of better preparation 
for reading by pointing out the large percentage of non-promotions at 
the end of the first grade because of unsatisfactory progress in 
reading. Many studies were made, including one b;y Dunklin,2 who 
reported evidence concerning the widespread extent of school failure in 
his stuiy dealing with the prevention of failure in first grade reading. 
Earlier, Heck.3 and Pugsley4 had reported similar evidence. The reported 
frequencies of non-promotion at the end of first grade as found in the 
many studies ranged from ?.2 per cent to 5.3.9 per cent. 
1william s. Gray, "A Program of Reading Instruction," Report of the 
National Committee £!! Reading, Twenty=fourth Yearbook of the National 
Society for the Study of Education, Part I (Bloomington, Illinois, 1925), 
pp • .30-.31. 
2Howard T. Dunklin» The Prevention of Failure in First Grade Reading 
_gz Means of Adjusted Instruction, Teachers College, Col um bi.a University 
Contributions to Education, No. 802 (New York, 1940), pp. 4,,,,5 • 
.3Arch o. Heck, Administration of Pupil Personnel (Boston, 1929), 
p • .360. . 
4c. A. Pugsley, "Reducing am Handling Student Failures," America 
School Board Journal, LXXXVI (March, 19.3.3), pp. 18-20. 
Non-Promotion Due to Rea.ding Failure 
Although many factors were involved in these first grade retentions, 
failure to learn to read seemed to be the most common cause. Among the 
many investigations in this area were those by Pugsley, who noted that 
1199 per oent of the first grade failures are failures in reading••; 5 by 
Gates~ who refers to the results of Percival's study of 1926 in which 
failures in reading accounted for 99.15 per cent of all first grade 
non-promotions; and by Yageman7 whose review of the California Kindergarten-
--- 1 
Primary Association survey shows that~ per cent of the non-promotions 
reported in the first gr4e were due to failure to meet reading require-
ments for the grade. In the many studies the reported frequencies of 
non-promotion in first grade due to reading failure ranged from~ per 
cent to 99.15 per cent. 
Causes of Reading Failure in First Grade 
In order to determine the causes of reading failures in first grade, 
investigators concentrated on the factors that seemed to influence readi-
ness for reading. Mental age was one of the first factors studied. In 
1925 William s. Gray said, • ••• the problem of teaching reading to 
first grade children· is further complicated by the fact that they differ 
I 
widely in mental age. 118 From, the many studies in the area there is 
5rbid., p. 18. 
6Arthur I. Gates, The Improvement of Reading (New York.I) 1947), 
p. 2. 
7Lynda Yageman, "Should All First Grade Children be Given a Reading 
Program?• California. Journal. of Elementary: :s:lucation, III (February, 
1955), pp. 158-164. 
8 Gray, p. 31. 
evidence to show that mental age among first grade entrants may range 
from .a. mental age of four years to a mental. age iof ten years and that 
one fifth to one half of first graders may have mental ages less than 
13 
six yearso 
Among others, Hildreth, 9 Diokson,1° Theisen,11 Arthur»12 
McLaughlin?.3 Woods?4 Russeill and Hill?' Morphett and Washburn,10 
Dunklin,17 and Gates18 have studied the factor of mental age as related 
to reading. They have agreoo. that low mental age is one ca.use of reading 
failUJ:"e in first gradeo Some of the writers have indicated that it is 
9Gertrude Hildreths Readiness for Beginners (New Yorkj 1950), 
Po 2lo 
10v. Lo Di@ksc:in, "What First Grade Children Can Do in School as 
Related to What Is Shown by Mental Tests,11 Journal .2f ~oational 
Research 9 II (March, 1920) l1 Po 476. 
lliw. W. Theisem 9 "Does Intelligence Tell in First Grade Reading?" 
Elementary School Jo~ 9 IXIII (March, 1923) l> Po 5.'.31. 
1%:ra.ce Arthtu·, 11 A Quan.ti tati ve Study of the Rewl ts of Grouping 
First Grade Classes According to Mental Age, 11 Journal of' Educational 
Research, XII (October 9 1925) 9 p. 185. 
1%.a.therine MaLaughlin 9 i&providing for Immature School Entrants, 11 
Childhood):tiucation, VII (,October .11 1930) 9 Po 85. · 
14El.iza.beth Woods and Staff 11 19A Study of the Entering Bl Children in 
the Los Angeles · ca ty Sdiools 9 et J o'IX!("nal ~ Edu.ca tional Research i XXXI 
( Septeniber, 19 .37) , pp. 9=19. 
l'oavid Ho Rust!i!ell and Ruby Lo Hill 9 "Provisions .f'~ Immature Five 
and Six=Yea.r Olds in California. Schools 9 " California. Journal of 
Elementary Education9 XVI (Mq 9 1948) 9 pp. 210=22.3. · · ~ 
lEit.1. Vo Morphett and Co Washburn 9 11When Should Children Learn to 
Read? 19 Elementary School Joumal, XIII (March» l9ll) ~ PPo 496--!1)3. 
17 · -
Dunklin, Po 2. 
18 Arthur Io Gates, 99The Necessary Mental. Age for Beginning Reading, n 
Elementgy School J'ourna.1 9 XXXVII (Ma.rch 9 1937) 9 pp. 497=1JJ8. 
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the most important cause but that its influence can be lessened if 
reading instruction is adjusted to the child. 
Readiness Testing 
If ment.al age were the only factor preventing reading success, or 
if the evidence proved conclusively that reading should begin at a 
given age, then an intelligence test would suffice for predicting 
readiness for reading. But theory and practice have indicated that 
there ~e other influencing factors and that a wider scope of testing is 
needed. Hence, readiness tests have come into being. Hildreth has 
described these readiness tests as pointing out children of high or low 
ability and as also indicating "those who are outstanding or relatively 
weak in such traits as vocabulary comprehension» perceptual discrimination, 
motor control such as learning to write requires, information, and so 
on. "19 Hildreth has also stated that 
. 
• • • results of reading readiness tests predict with considerable 
accuraoy which children will be largely successful in learning to read 
in grade 1 as far as mental ability, specific skills, and certain adjust-
ment traits are concerned. 20 
Hildreth also said 
The tests yield diagnostie information which guides teachers in planning 
the program for beginners. An ana.lysis of results in the subtests is 
helpful in understanding an. indi ,i~dual child's partictllar lacks and 
disabilities in specific traits.2J 
Hildreth recommends supplementing the testing program with information 
gathered by the teachers from class observations and from home conferences. 
1%ildreth, p. 69. 
20Ibid. , p. 72. 
2l.Ibid., p. 69. 
15 
Readiness Programs '.:t, 
,. 
Although time is required for certain aspects of readiness to 
develop, there are other aspects of reading readiness such as extending 
experiences,stimulating interest, developing a better speaking vocabu-
lary, and recognizing differences and likenesses in pictures and 
printed symbols which can, to same extent, 'be fostered by·teaching. 
"The idea that reading readiness can be stimulated by means of aw.table 
activities forms. the basis of many prereading programs.n22 
Among others, Dunklin,23 Bing,24 Petersen,25 Johnson,26 Scott,27 
and Waters28 have experimented with adjusted programs for first gra.d:ers 
unready for reading and judged the programs successful because of the 
decreased failure in learning to read. 
22rrving H. Anderson and Walter F. Dearborn)) Ia!, Psychology~ 
Teaching Reading (New York, 1952), p .. 89. . . · 
2'°'1nklin, pp. 57-105. 
2fion.a. E. R,ing, "Effectiveness of a Reading Readiness Program as 
Shown by the Results of Standardized Tests,• California Journal £.t 
Elementary; Education, IX (November, 19.40), pp. 91~96. 
25rnez B. Petersen, "The Reading Program of the Ironw~od Public 
Schools," Elementary School Journal, XXXVII (February, 1937), pp. 4'39-4/JJ. 
. . ', 
26willi~ H. Johnson, "De~elopment of the Chicago Program to Aid 
Pupils Lacking Reading.;Readiness, 0 Elementary: School· Journal, XLII 
(January, 1942},. PP• 337-346. . . ' . 
27cm-ie~Se~tt, "An Evaluation of Training in Readiness Classes," 
Elementary School Joumal~ XLVIII (September~ 1947) ll. PP• 26.-32. · 
• • • I ' ' ' •• : 
28noris Waters ll "Pre-R~t¢ing Experiences, 11 Education, XLIV (January, 
1944), PP.i- 308-~2. 
Factors of Reading Readiness 
Complex Nature of Reading Readiness 
Suoh reports as are cited on the foregoing pages show not only 
that reading readiness programs are needed and that reading readiness 
programs help children achieve success in reading but also that the 
factors which influence reading readiness are many and complex. 
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H·arrison states that these factors are 11often so involved and interwoven 
that it is difficult to determine what single factor or group of faotors 
bears most significance to the condition known as readiness for reading. 129 
Miles Tinker, like Harrisoni, believes that 
• the ·factors affecting readiness for reading tend to be complex and 
to interact with eaoh othero Some of them are the result of maturation 
of the indi viduaJ.8 s potential! ties o Others a:re acquired abilities that 
can be improved by training. 30 
. Marion Monroe says that "at the present stage of our knowledge, 
reading readiness appears to depend upon (1) mental age, (2) physiological 
factors, (3) personality factors, (4) language factors, (5) special 
skills, interests, and informatio:m.. 11 " 1 
Betts has summarized as follows these interrelated factorsg 
1. Immediate needs that require satisfaction through reading 
2. ·sufficient prereading experiences to whet. the reading appetite 
·and to be aware of the signific&noe of visual symbols 
3. A social adjustment sufficiently adequate to cope ~ th give-
and-take situations in the classroom 
29M. Lucile Harrison.? Reading Readiness (Boston, 19.36), pp. 5, 8-9. 
~lee A. Tinker, Teaching Elementary Reading (New York 9 1952), 
p. 24 • 
.31Marion Monroe, "A Program to Develop Reading Readiness in Grade I, tt 
~ Practices !!! Reading, Seventeenth Yeaz-book of the Department of · 
Elementary Sohool Principals-, XVII (Washington.11 D.c.: National Education 
Association, 19.38), p. 274. 
4. A chronological age which would have made possible a general 
development of the organism sufficient to cope 'With reading 
activities 
5. An interest in and good attitudes toward reading 
6. A level of mentaJ. maturity that would insure a reasonably 
rapid rate of learning 
7. A background of inf orma ti.on pertinent to that which he is to 
read 
8. Language facility adequate to deal with direct and vicarious, 
or second hand, experience 
9. Ability to relate ideas accurately and rapidly 
10. A memory span that would insure competency in following 
directions and in relating experience pertinent to that which 
is being read 
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11. Ability to hear sound sufficiently well for normal communication 
12. Ability to make auditory discriminations sufficiently well to 
acquire phonic techniques for word reoogni tion 
13. A level of visual efficiency sufficient to permit the rapid 
de:velopment of specific visuaJ. skills required in reading 
14. Ability to make visual discriminations sufficiently well to 
acquire reasonably rapid control over sight word and visua1 
analysis techniques 
15. Ability to peroei ve differences in color so that such words as 
red and ~ represent phenomena within his experience and so 
that experiences gained from reading mBif be applied in workbook 
and art activities 
16. Motor control sufficiently developed to permit efficient sye 
movements, to facilitate the handling of books 9 and to make 
possible participation in oonstruction and physicaJ. aoti vi ties 
17. An integrated nervous system free from defects which would 
interfere with learning 9 such as speech disorders 9 con.fused 
dominance 
18. A general health status that promotes a feeling of well-being 
and an attitude of app:JNach to9 rather than withdrawal from, 
worth-while aetivitiesJ~ 
32Emmett Albert Betts$ Foundations 2i, Reading Instruction {Boston, 
1946), PP• ll5=,116. 
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These, Betts says, are the factors that would make the teaching of 
reading to beginners a less complex tasko He further classifies the 
factors as learner needs 9 prereading school experience, social adjust-
ment, interests and attitudes, chronological age.I) mental. maturity, 
perception of relationships, memory span, background of information, 
home background, language facility 9 hearing, auditory discrimination., 
visual effioieney9 visual discrimination, color discrimination, general. 
heal. th habits, motor control, neurological. status, and sex differences. 
He agrees with Harrison that no one factor stands out in bold relief, 
· but that aJ.l are 11inextrlcably interrelated. 18 Betts states, "In 
general., readiness for reading can be developed. BKclusive of those 
with mental. and certain physical handicaps, most pupils can profit from 
systematic preparation for initial reading instruction. tt33 
Factors Amenable to Guidance and Teaching 
There is much agreement with Betts that certain of the readiness 
factors can be developed by teaching. Inglis comments, 11Reading readi-
ness oan be · developed--vi sual /) auditory, conceptual abilities. Reading 
is a mode of language communication and any experience within this ample 
sphere has its value in preparing readiness.tt.34 
Hilliard and Troxel found that "children with rich backgrounds are 
more strongly equipped. to attack the printed page than are pup~ls of 
meager backgrounds because of enriched meanings and thought which the 
former bring to this task.1135 
3.3rbid., P• 115. 
34w. B. Inglis)) Studies in Reading 9 Volo I (London9 1949), P• 84. 
35aeorge H. Hilliard and. Eleanor Troxell, "Informational. Background 
as a Factor in Reading Readiness and ~ading Progress»" Elementary; School 
Journal, XXXVIII (December, 1937) , p. 263. 
Johnson.36 found in the prereading program of the Chicago Publio 
Schools activities designed to develop language concepts, number, 
spatial and time conceptsj and habits of following directions and of 
noting similarities and differences as well as to enlarge memory span 
and to arouse a desire to reado 
Wilson37 analyzed the results of tests in an attempt to discover 
those early reading abilities which are most important in beginning 
reading and found that letter-perception abilities are more closely 
related to progress in beginning reading than any of the others. 
Kopel.38 summarized and interpreted. data from various published 
studies indicating that in initiating reading instruction it would be 
desirable for teachers to consider a variety of factors including the 
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intelligencei, informal reading performance, health and physical status, 
emotional social growth, language usage 9 and general breadth of experience 
of the pupils. 
Waters.39 provided types of experiences in which the kindergarten 
pupils were deficient and fo~d that the experimental group made far 
more rapid progress than did the control group which did not have similar 
experienceso 
36w111iam Ho Johnson 1 "Development of the Chioago Program to Aid 
Pupils Lacking Reading Readiness~ee Ameri~an School Journal, XLII 
(January, 1942), p .. 3400 
37Frank To Wilson and Agnes Burke~ "Reading Readiness in a Pro-
gressive School," Teachers College Record, XXXVIII (April 9 1937), Po ~'3o 
.38oavid Kopelj) "Reading Readiness: Its Determination and Use,•• 
Teachers College Journal, XIII (January 9 1942), pp. 64=70. 
39ooris Waters, "Prereading Experienoe,tt Educationj) XLIV (Janua.ry 1 
1944), p. ,308. 
Almy40 foum that learning to read in the first grade is positively 
related to ohildren°s prev.ious opportunities tor "looking at books and 
magazines" and to their nbeing read to" before they come to school. 
Marsden.41 found that listening ability can be improved through 
practice in directed listening exercises. Progress made during the 
time in which directed exercises in listening were provided was greater 
than that made during the time when listening practices were restricted 
to the incidentaJ. type. This experiment complements Hildreth's state-
ment42 that listening with understanding 'Will promote reading readiness 
because it 
lo Increases e:=omprehensive vooa'bulary-
2. Sharpens pereeption of sounds 
,3. Causes new ideas t© be gained 
4. Sharpens perception of language and sens! ti vi ty te correct 
language expressilli~ 
;. Helps to keep a aeries of events in mind 
These and other studies bear out the statement cited earlier in 
this chapter that appropriate instruction should be proV'ided before 
formal work is introdu~ad and show also that such preparataon depends 
upon many interrelated factors~ some of which may be developed by 
teaching. 
40m111e c. Almy, Experienees Prior !2 First Grade and Success 
in Beginning Reading~ Teachers College, Columbia University Contribu-
tions to Education, No. 954 (New York, 19.41), p. lll • 
.4lw. Ware Ma.rsden 1 WA Study to Determine the Effect of Training to 
Listen Upon Ability to Listenn (unpub. Ed.D. dissertation, Colorado 
State College of Education, 1952), p. ,4l. 
4
~ildreth , p. Z'/9. 
Suggested Practices !2.£ ~veloping ,!,eachabl~ ,EaE.1,ors 
Many practices have been suggested by writ~rs in the field of 
reading for developing the teachable factors of reading readiness. 
Margaret McKim says, however, "Many specifici questions :regarding the 
types of a.otivi ties most helpf'ul in assm'ing e o a success in learning 
to read are still to be answered. n43 In this same train of' thought, 
Yoa.ka.m comments: 
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Much experimenting has been done in recent years to discover the 
kinds of activities which ready children to learn to read. Several books 
.for teachers devote much space to the discussion of the readiness period 
and outline types of activities wh:toh seem promising. Reading-readiness 
workbooks have been developed to accompany basal reading systems ••• o 
scientific data do not yet exist to prove that the types of training 
which are advocated for the development of readiness do actually 
accomplish that purpose.. It seems wise» however~ to provide a reasonable 
program £or the development of readiness as a preventative 01' school 
failure and consequent maladjustment among children entering SQhool 
each year who are too immature mentallyp physic:al.ly 9 and socially to 
learn how to read by means of the programs found in many s@hools o 
Certainly it is well worth the time of s@hools and teachers to give 
the idea of readiness programs a. thorough testing., Much ingenuity has 
been shown by those who have worked with this problem in devising 
learning experiences which they believe useful in developing readiness 
to read among imma tu.re child.ran" 44 
Gates, Bond& and Russe1145 found that tests asking children to 
interpret pictures, to match words 9 to give rhymes 9 to follow directions, 
and to follow the plots of stories had high correlations with tests of 
reading achievement given later in the first gradee On the above 
findings, MoKim bases the following suggestions for prereading experien~es: 
4-'Margaret McKim 9 Guiding Growth in Re~.ding (New York» 195:5), 
Po 35. 
4'+oerald _A. Yoa.kam 9 ~ Readi:gg Instruction (New York)) 1955) ~ 
p. 112. 
45.Arthur I .. Gates, Guy L .. Bond 9 and David He Russell~ "Methods of 
Determining Readiness,• EJ.ernenta.;n: School Jou:rnal.11 XXXIX (November~ 19.39), 
P• 166. 
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Experiences planned to dervelop pl"®read:Lng abilities m,Jl~t provide, 
then, many opportunities to work with words and pictures: in va:ried 
settings. Some of t.hese need to 'be o:raL There also x1~ed to be ,:iontac'ts 
with printed words in books and sfories ~ and many {;lasual opportunities 
to respond to names)) charts 9 labels and spe©ial not:tceso Pi©tut"es need 
to be used--as souroes of interest on the bulle'tln boord 9 as p~to:f the 
fun of sharing a story i> as a re©ord of an interearting ex©ursion. 46 
Ha:rvin47 made a study of a©tivities used by tea©hers of Nacogdoches 
County.I) Texas!' to develop reading readi.nesso She found t.hat building a 
background of experience~ expl''esr:don through the medium of symbols? and 
developing social factors were cionsidered most essential by the first 
grade teachers cooperating in the study. Russell 9 in a summarization of 
the prereading stage 9 indicates these abilities as eissentials of readi-
ness for beginning readingg 
The prereading stage extends from birtth t© the time» usually :ln 
Grade 1, when the pupil is taught to reciogni21e or :r1;;1ad words. Ih11•i:ng 
this period, growth is going on in many abilities involved in learning 
to read., Gradually the pupil learns to understand spoken words and 
speak them; to guess unfamiliar words fl"oim spoken cionte:xt, t,o follow 
the cumulative develop:mex:d;, ©f a sto:cy, to situdy and inte:rp1•et pi@tures, 
such as those in primers, to a'3quire skill in perceiving s:mall objects, 
such as printed words, to identi.fy CJomponent smmds of wordsii sucih as 
rhymes; to attend to dilJfe@tions; to reccogni~e ©olo:rrs, to handle @rayons, 
chalk~ and shears, to turn pages in a book;, to feel a .keen interest in 
printed words and in ability to read thl:"Jn; and to adopt, a I thought-
getting I attitude towards sele©tions read to him. These and many other 
interests and abilities gl"©W gl!:'adually and 9 taken as a whole!) sooner or 
later reach a stage of advanciement whitih tSignif:1.esi 0readiness u for 
beginning readingokS 
Ragan statesg 
Good kindergarten and primacy tea0he1"~ help dev~lop readiness for 
reading i;hrough 
4~cKim, p., 37 o 
47Ila Maris Ha;r,:rin, ttcown:ty=wide Study of A©ti vi ti~Sl Used to Develop 
Reading Readiness" {unpubo Master's: the£lli~ 9 George Peabody College for 
Teachers, 1938), pp., 50=54. 
48'navid Ho Russell~ ll&Reading and Child De'W'ielop:ment==The Pre=reading 
Stage, 11 Forty=eighth YearJloolf iof thf! ~nal ~ ~ ~ ~ of 
Education~ Part I (Chieago~ 1949) 9 p6 19. 
lo Taking trips and ex,:nn"'sion~, 
2. Talking about what was :seoo 
3. Looking at piCltures and discussing ton001 
4. Taking care of pets 
5. Enjoying stories read by the teac.tuar 
6. Bringing obj eicits to school for 8 Show and Tall' progr0runs 
7. Dramatizing stories 
8. Drawing 
9. Matching words with pil('Jttll"es 
10. Seeing likenesses and diffe~enc:es 
ll. n¢~g~B a 
12. Participating in rhytb.mi© ac:tivi ttes'P 
generally believed to be US\9lful in developing readiness for reading: 
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1.. Informal l('Jonversations seet.i.ng t© d1"aJ19 out the child and to 
lead to rapid adjustment to the !3\©hgol and his social group. 
Suc:h conversations give the teacher insight into the home 
backgrounds of pupils 9 the breadth o:f tl.le:lLr experlen(lles 9 their 
facility wi'th language,, and ·the probable exte:o:t of their 
vocabularies. 
2o .Experiencia lessonSl detii<ign1\"lld 't,o givie t.hiei @hild n1:Jw ideas and 
cioncept~ or to :make s'tti'!:"e that he1 po:ss~e;ses the vocabulary 
essential to beg.imi!lling reading, 
J. Picture=stocy lessons designed to :alr'1ou~e ·the ©hild 1 s interest, 
explore his familiaxi ty w:lth verbal !llymbols for common things, 
and tea©h him to interpret what he see~ in the form of persons, 
animals 9 objects 9 and ©ommon relationships among people an.d 
their environmento 
4. Spee©h traimng to overcome ba,bytalk 9 mispronunlf;l:ta:r,ionsj) 
inability to speak in ©om.plate senten©!Sl 9 and other weaknesses 
in oral language. 
5. Listening lessons designed to give tJJ.e ©hild new experien©es, 
to develop his power to attend to stoey sequenCJes 9 to improve 
his vocabularyw and arouse a desire to read. 
6. Ear training to improve the ©hiLi:P s abilit,y to di stingui. sh 
similarities and differen©es in spee©h soundsJ to develop an 
ear for word beginnings a.nd ieindings 9 rhymses 9 and the x•hythm 
of' languageo 
7 .. Lessons designed to give the ©hild some un(ieirstanding of' pictures 
and story books 9 to develop the Ul'llderstanding that books tell 
stories to those who ©an read. J and ©X"eiate the desil"e to read. 
49william Bo Ragan~ Mode;m ~ler~.ent9:!X Cl~~ (!Jew York 9 1950), 
p. 49. 
So Lessons' in visual discrimination of various kinds of objects 
leading to word discrimination and letter discrimination. 
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9. Hand-training exercises to give the @hil.d skill in handling 
books, papers 9 and crayons and to develop the ability to follow 
directions in crossing out 9 tracing 9 coloring 9 pasting 9 cutting, 
building with bloaks.9 and modelingo 
10. Plays and games intended to create the ability to work with 
others:, to develop sooial. attitudes and understandi.ngs, to 
oa:r:ry out oral directions.I) and to enjoy sooia.l group activities. 
11. Rhythmic exercises designed to develop muscular coordination and 
to develop the ability to ©oordinate singing and other vocal 
exercises with the use of eye, hands, and lai·ge muscles. 
12. E:xperienaes with motion and still pictur~s whi©h enlarge the 
ehildis backgrounds create enjoyment and add to his listening 
and speaking vocabularies words of value in early reading 
experl enoea. 
1.3. Projects and a.ativi ties which involve planning and doing, 
making decisions 9 collecting materials, organizing ideas, 
drawing oonolusions 9 making inferences, and verbalizing 
thought. 
140 Experiences with radio and television» if a:1raila.ble&i used in 
suoh a manner as to enlarge the child Os concepts 9 identify- his· 
abilities in. expressing ideas.I) and improve his skill in the use 
of words--in accurate pronuMiation and enunoia.tiono 
l5o Excursions to farm, post (l)ffioell libraryll museum, picture 
gallerys, zoos, green h©>usell and institutions 'Which will enlarge 
the chi~ 0s experience and develop his concepts of familiar 
things. 
In the first part of the chapter$ the need for reading readiness 
programs has been established by citing individual differences among 
first grade children, the high incidence of non=promotion as related to 
reading failure, the ca.uses of reading failure in first g1~ade» the 
predictive value of readiness tests~ and the reported sucoess of experi-
mental reading readiness programso 
'°Yoaka.m II pp. 113=114. 
In the second part of the chapter, summarized evidence has been 
cited to show that m811Y complex and interrelated factors influence 
reading readiness. Suoh factors as mental maturity 51 social and 
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emotional adjustment, interests, experiemtial background, language 
facility, auditory and visual discrimination 51 :memory span, and perception 
of relationships have been pointed out. 
In addition, evidence and expert opinion have been cited to show 
that certain factors of reading readiness are considered amenable to 
guidance and teaching.. Factors such as experiential baokground, 
language usage, purposeful listening 9 motor oontrol.9 and interes·t in 
learning to read are among the reading readiness factors which have 
been ppinted out. 
In the third part of the cihapter, practices have been listed that 
are believed helpful by authorities in the field of reading in develop= 
ing oertain reading readiness faotorso The practices include training 
of eye, ear, hand, and mind in observing.9 listening 9 doing9 and 
thinki.ngo 
yHAPTER III 
METHODS AND PROCEDURES OF THE STUDY 
The purposes of the current study were to find out (1) the reading 
readiness practices that certain graduates of Southeastern State College 
used in their first grade classes~ (2) to obtain opinions of these 
teachers as to the frequency with 'Which they used the practices, and 
(3) to secure their opinions as to the helpfulness of the reading 
methods course, offered by the college,9 in effecting the practices in 
their classeso 
The survey method of procedure was selected as the most suitable 
one for the study as it is a generally accepted method of research for 
securing data regarding current oonditions. 1 
Development£.!: the guestio~aire 
The questionnaire,9 employing check responses~ was chosen as the 
most fitting form of data-gathering instruments to get the desired 
information. According to Good and Scates,9 "this form is time saving 
••• , exercises a directive influence in securing responses,9 and 
greatly facilitates the processes of tabulating and summarizingon2 
Although the questionnaire is recognized as a major tool for collecting 
1carter V. Good and Douglas E. Scates, Methods in Research (New 
York, 1954), p. 550. 
2ibid., P• 613. 
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data in descriptive-survey studies» the limitations ©fits use are 
evident. The investigator is dependent upon the willingness of the 
respondent to cooperate in the study and upon his motivating interests 
and honesty in answering) 
Construction of the Juxy Check List 
The first task in eonstruoting the questionnaire was to compile 
from authoritative writings a list of reading readiness factors con-
sidered amenable to teaching and suggested practices for developing 
these factorso The writings are reviewed in Chapter IL Ten factors 
and 214 practices were selectedo Briefly statedy the factors are: 
L Concepts 
2. Interest in learning to read 
J. Language 
4. Auditory discrimination 
5. Visual discrimination 
6. Muscular control 
7. Left=to-right progression 
8. Listening 
9. Clear thinking 
10. Interpretative skills 
The selected 214 practices were grouped~ somewhat arbitrarily, 
· under the above ten fa~tors~ although where recommendations for 
practices were found in the literature the recommendations were 
followed. 
The selected factors, or categories, with the contributing practices, 
were arranged in check list form. Some overlapping existed because a 
stated practice might contribute to growth or development under several 
·factors or categories. The tentative list was submitted to an advisory 
committee (Appendix B) for criticism. Upon recommendation of the 
committee, some statements were shortened, some duplicate statements 
were eliminated, and other statements were re-worded to improve clarity. 
The revised list was mimeographed and mailed to a jury composed of 
twenty-seven college teachers and fifteen public school teachers. 
Included with the check list was a cover letter giving the purpose and 
the plan of the study and asking for cooperation in the undertaking 
(Appendix C). 
The jury members were asked to check each practice YFS or NO in 
answer to three questions: 
1. Should the practice be included in a reading readiness 
program? 
2. Do you consider the practice of great importance? · 
3. Is the statement clear? 
Spaces were provided at the erd of each category or factor for 
added practices, suggestions i and comments. 
Selection of the Jury Members 
Twenty-seven of the forty jury members were chosen from fifteen 
senior colleges in Oklahoma engaged in preparing teachers for public 
schoolso These schools were selected from the Oklahoma Educational 
Directory. Ten of the schools are state supported_p and five are 
independent colleges. A letter was sent to the registrar of ea.oh of 
these colleges asking for the name and address of the person teaching 
1'' .. 
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the reading methods course (Appendix_ C). The other college members of 
the jury included a School of Education Dean, a Family Life ar..d Child 
Development Department Head, a Rea.ding Clinic Director, a psychologist, 
a speech speoiaJ.ist, i'ive professors of elementary education, and two 
supervisors of student teachers in primary grades. 
The fifteen public school jury members were chosen from a list of 
first grade teachers living in southeastern Oklahoma who had taught at 
least ten years in beginning first grade. The types of schools 
represented by these teachers were one-teacher and two-teacher rural 
· sohools, village schools, and oity sohools, classified as dependent 
or independent. 
Collection, Treatmenti> and Testing of the Jury Data 
Twenty-three, or approximately eighty-five per cent, of the oollege 
teachers and thirteen, or approximately eighty-seven per cent, of the 
public school teachers returned oheok lists. The jury responses were 
counted, tabulatedi, and ranked according to highest frequency. 
The items from the college jury oheok list were arranged in 
descending order of frequency of recommendation. Since several. i t_ems 
had the identioaJ. frequency, the rank of frequency for these items was 
determined by the mid-point of the ranks involved. For example 9 the 
three highest items for developing concepts had a frequency of recom-
mendation of 23. The ranks involved were l to 3; therefore, the mid-
point., or assigned rank, was 2o The next highest frequency of 
recommendation was 22, which involved eight practices and the ranks 4 
to 10, with a mid-point of 7o The assigned rank, therefore., was 7,, 
The same procedure was followed for ranking the ite;ins from the public 
school jury list. 
Because of the unequal numbers in the two groups of ju.ry :members, 
the assigned ranks for each item from the ·two check lists were averagedo 
The averaged rank then beca:rne the final assigned rank for the itemo 
According to Good and Scates.9 '6the l\':lheiiok list f'or.m of the question-
.naire is particularly dependent upon ~ompleteness of the original list, 
so as to provide a convenient~ suggestivejl list on which the respondents 
may check their answers o u4 The averaged ranks:. or final assigned ranks, 
,: 
of the practices listed for inclusion in the readiness program under 
each category were examined carefully to de~ide whether or not a 
practice should be included in the questionnaire "to be !$lent to the 
respondents for the study. To make the final listing as complete and 
inclusive as possible~ a somewhat arbitrary decision was made to 
include in the questionnaire the pra~tices inCJluded in the upper 80 
per cent of the averaged ranks of the p;r>Mtices '®der eiach category 
as recommended for use by the jury and to exclude the practices 
included in the lower 20 per cent of these averaged ranks. 
However ii a further examination of the ranked respons~:is 9 :i:·elati ve 
to the importance of the l:lsted praoti1tH:11s~ indicated that -whi.lep in 
general~ the rank order of the inclusions and the rank ordiir of' 
importanoe were in olo!Se agreeraent~ there wa.ii'J some disa.greement9 and 
oertain p:ra.otioes which would have been excluded under the 80-20 per 
oent teohnique should, because of thei:r :i:•at"J.k in importe,n1;1e 9 be inGluded. 
There were no suggesti.on,~ write-ins, or @omment~ added by the 
jtll"y members. 
As a further oheok before de·termi.:ning fir1al inolusi.on or exclusion 
0£ praotioes 1 the lis·t waa W!."ranged in queat,ionna.i:re £om 'and su'b.mi·tted 
4oood and Scates, Po 613. 
to a 11 trial run." in interviews l.ii th t on additional f irst grade 
teachers. The -teaching experience of these- teachers ranged from one= 
half year to more than ten yearao The ten teachers were asked to 
respond to the questionnaire in order to judge (1) olearn~ss of 
directions, (2) clarity of statements 9 (3) arrangement of factors and 
practices, (4) desirability of inclusion or exclusion of certain 
practices, ( 5) ease or diffioul ty of deciding the degree of course 
helpi'ulness, arrl (6) time necessary for answeringo 
Two judgments were requested in the interviews (1) the extent 
to whioh the listed reading readiness practices were used in first 
grade by each respondent and (2) the extent to which the methods course 
in reading had helped the respondent in effecting the reading readi-
ness practices in the olassroomo 
The teachers interviewed during the trial run were asked whether 
they used a practice Regularly, Oocasio~, Seldom, or Never. The 
following directions to help in checking the degree of use were gi van: 
If the practice is an integral part of your reading readiness 
program and you use the practice habitually .P check Regula.rly. If the 
practice is an i ntegral part of your program but you use the practice 
only now and then, depending upon its need and appropriateness, check 
OocasionallYo If the practice is at some time a part of your pre-
reading program but you rarely ever use the practice, oheck Seldom. 
If the practice is not a part of your program and under no oiroumstanoes 
do you ever use the praotioe, oheok ~. Please state briefly your 
reason for not using the practices. 
The trial run respondents also were asked to indicate the help-
fulness of the methods oourse by oheaking each pra.otioe ~ll» Some, 
Little, or None. 
The questionnaire required approximately one hour to oheak. 
Tables showing the raw data of jury and trial run respondents are 
on file in the library of Southeastern State College» Durant, Oklahoma, 
and may be examined by anyone interested. 
Practices to be Deleted 
On the basis of the jury judgments and the trial run responses, 
the following practices were not included in the questionnaire to be 
used in the study. 
Concepts 
1. Bringing interesting people to sohool to talk 
2. Listening to radio programs and reoorcts 
3. Watching and listening to TV programs 
4. Cooking at sohool 
Interest !a learning !Q I!!S 
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l. Listening to stories read or told by ohildren from other grades 
2. Keeping reoords of pets~ weather, plant growth, height, weight, 
eta. 
3. Noting and formulating sign 
4. Guessing what print says 
Language 
l. Repeating sentence that describes a pioture 
2. Dramatizing meanings of wordsi including abstractions 
3. Imitating ooITeot language forms of the teacher 
4. Repeating i deas, using different words 
5. Imitating radio and TV programs 
6. Making collections of favorite poems 9 songsi stories 
7. Putting on plays 
8 . Making a movie and telling its story 
9. Listening to speech of radio and TV announcers 
Auditory discrimination 
1. Matching tones by singing 
2. Describing sounds 
Visual discrimination 
1. Making alike and different charts 
2. Identifying kinds of oars, airplanes, dogs, etc. 
;. Designing wrapping paper and wall paper for use in classroom 
Muscular Control 
1. Playing with marbles 
2. Making a garden 
3. Spinning tops 
4. Following a. line through a maze 
;. Weaving small rugs or mats 
6. Making cookies, jelly~ ioe ores.mp hot ohooolate, eto. 
Lett-to-right progression 
l. Noting picture and symbol going in same and opposite 
directions 
2. Using tools that require constant use of one hand 
J. Finding pictured objeots that are upside down 
Listening 
lo Talking about pronouns and their meanings in sentences 
2. Talking about prepositions and their meanings in sentences 
Clear thinking 
1. Cutting out pictures f"rom magazines ar.d mounting them in 
correct order for a frieze 
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2. Summarizing information under headings 
3, Collecting facts and grouping them according to some plan 
Interpretative skills 
1. Listing things to do o Listing things in the order to be done 
2. Using comic books for picture reading 
Final Form of the Questionnaire 
The 176 practices selected by the jury and the trial run t eachers 
were rearranged under the ten reading readiness factors according to 
the rank or der of the averaged assigned ranks of the practices on the 
jury check l i st . The entire questionnaire was then mimeographed and 
prepared for mailing (Appendix D). 
I n ad.di tion to the questionnaire~ a sheet asking for general in .. 
formation oonoern:ing the respondent was included. A oover letter, which 
gave dir ections for oheoking the questtonns.ir as described on page 3l, 
aooompa.nied the qu stionnaire (Appendix D). 
Selection and DesE~tion ~ !J}e ~spondents 
To find out which graduates of Southeastern State College were 
teaching first grade in the southeastern district during the school 
year 1955~1956, letters were sent to the county superintendent of each 
county i n the district asking for the names and addresses of the first 
grade t eachers . By checking the l:i.sts with student records in the 
registrar ' s office at Southeastern State College 9 a list of 216 gradu-
at es teaching first grade in southeastern Oklahoma was obtainedo Of 
the 216 t eachers sent questionnairess, only a:>9 participated in the 
study o These a:l9 gra.dua tee of Southeastern State College teaching 
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first grade in the southeastern district of Oklahoma during 1955=1956 
made up the entire popula ti.on with which the current study deal to 
Since only 114, or approximately 55 per cent , of the population 
responded to t he questionnaire, the smnple must be considered a limited 
one, although every county in t he district and every type of school 
were represented. 
Tabl e I shows the teaching experience of the 114 respondents, 
including the current school year, 1955-560 
l 
2 
3 
4 
5 
6 
7 
8 
9 
10 
More 
TABLE I 
TEACHING EXPERIENCE REPORTED BY ONE HUNDRED 
FOURTEEN GRADUAT~ OF SOUTHEASTERN STATE 
COLLEGE TEACHING FIRST GRADE IN 
SOUTHEASTERN OKLAHQ.1A 
Years of First Grade 
Teao es E7sRen,ena, 
l l 
l 2 
2 :3 
l 4 
4 5 
1 6 
4 7 
6 8 
1 9 
5 10 
88 More 
Teaohers 
3 
3 
5 
2 
7 
4 
5 
9 
5 
8 
63 
Eight=eight of the ll4 responding teachers had taught more than 
t en years. Of these eighty=eight teachers 9 thirty=four were employed 
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in dependent schools» and fifty-four were employed by independent 
schools. Twenty=one had taught between five and ten years while five 
of the respondents had taught less than five years. 
Wl th respect to teaching experience in first grade~ sixty=three 
of the respondents had taught first grade more than ten years; thirty-
eight had taught first grade from five to ten years, and thirteen had 
taught first grade less than five yearsa Three teachers were teaching 
the first grade for the first time during 1955 and 1956. 
It will be noted that eaoh designated number of years of teaching 
experience has a teacher represented. This is true for first grad~ 
teaching experience also. 
Table II shows the kinds of degrees held by the teaohers. 
TABLE II 
DEGREF.S HELD BY RESPONDENTS. 
" 
• .... w 
----· 
~ ••• .;. .. it~ 
Kind of Degree Men Women Total 
Baohelor 0s Degree 4 110 114 
Master O s Degree l 20 21 
All respondents held the baohelor 1 s degree 9 and twenty=one held 
the master's degree. 
Twenty=eight of the respondents received their undergraduate 
degrees between 1925 and 1940. Thirteenj) or 4h per cent 9 of this 
groupj held graduate degrees. 
E.ighty=six of the respondents received their undergraduate degrees 
between 1940 and 1955. Of these» aight.9 or 9 per cent 9 held graduate 
degrees . 
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Table III shows the t ypes o:r schools in whioh the respondents were 
employed. 
TABLE III 
TYPF.S OF SCHOOLS IN WHI CH RESPONDENTS WE.RE :&}1.PLOYID 
Type 
Dependent 
Indepem ent 
Total 
Number of Respondents 
54 
El) 
114 
Per Cent 
47 
52 
Of the twenty-eight teaohers who reoeived baohelor'a degrees 
between 1925 and 19,40, twenty w re employed in dependent sahools and 
eight were employed in independent schools. 
Of the eighty- six teaohe:rs :receiving ba.ohelor 0 s degrees bertween 
19,40 and 1955~ thirty-four were in dependent schools~ and fifty-two 
were in independent sohools. 
Although all the respondente were graduates of Southeastern State 
College between 1925 and 1955~ seven had not taken the met.hods oourse 
in reading offered by Southeastern State College. 
The respondents to the questionnaire used to secure data for the 
study were: 
lo Experienced teachers who had taught from one to more than 
ten yearso Eighty=eig..'1.t~ or approximately 75 per cent» of the 
114 teachers had taught more than ten years. 
2. Experienced teachers who had taught first grade from one to 
ten or more years. Sixty=three~ or approximately 56 per cent, 
of the 114 teachers had taught first grade more than 10 yea.rs o 
,3. Experienced teachers in both dependent and independent 
school districtao 
4. Experienced teachers who were teaching in eaoh of the twelve 
counties of southeastern Oklahoma. 
5. Experienced teachers who held the bachelor's degree or the 
master's degree. 
6. Experienced teachers who were graduates of Southeastern 
State College between 1925 and 1955. 
In Chapter III the development of the instrument used to gather 
data for the study was desoribedo The factors of reading readiness 
amenable to teaching and appropriate practices for developing them were 
oomp:1.led from aut hori tative w.r1 tings and arranged in oheak list form. 
The oheok list was submitted to an advisory oanmittee for oritio:tam. 
It was then sent to members of the. Jt.a7» chosen as deearibe on pages 28 
a.nd 29. 
The reapons s of th jury w re arranged in av raged rank ord r$ 
and certain :1 tems were oonsid red for deletion. 
A trial run wa.s :mad to oompare ju.:ry judgment 'W1 th the opinions 
of experienced teachers who were teaohing first grade in the south-
eastern part of Oklahoma durlng the school year 1955=19560 
On the basis of the jury judgments and the trial run responses, 
a questionnaire was prepared as described on pages 32 to 340 
The questionnaire was sent to 216 graduates of Southeastern State 
College~ chosen as described on pages 34 and 35. Seven questionnaires 
were returned either as unclaimed or because the teachers were no 
longer teaching first gradeo Responses to the questionnaire were 
received from 114 of the remaining 209 te~hers. Thie respondents are 
described on pages 34 to 38. 
Responses to the quel:'lt::l.onnaire will be disou.ssed in Chapter IV. 
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CHAPTER IV 
PRESENTATION AND ANALYSIS OF DATA 
Procurement of Data 
The final form of the questionnaire, developed as described in 
Chapter III, was sent t.o 216 graduates of Southeastern State College 
who were listed as currently teaching first grade in the twelve counties 
of the southeastern district of Oklahoma. This listing was described 
in Chapter III. Of the 216 questionnaires distributed, three were 
returned unclaimed, and four were returned because the teachers were 
no longer teaching first grade. This left a population of 209 persons 
to be considered in the study. 
Table IV shows the distribution and return of questionnaires by 
counties. Every county in the district was represented in the returns. 
Bryan County, the county in which Southeastern State College is located, 
returned the highest per oent of the questio:rmaires. Le Flore County, 
which is the greatest distance away from the college, returned the 
lowest per cent of the questionnaiTes. 
An attempt was made to increase the number of returns by sending 
letters to those persons who had not responded to the original request. 
One hundred such letters were sent. One week later follow-up postal 
cards were sent to those who still had not responded. The total number 
of usable returns was 114, or approximately 55 per cent, of the 209 
persons who were the original population of the study. 
1. 
2. 
.3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
Counties 
Atoka 
Bryan 
Carter 
Choctaw 
Latimer 
LeFlore 
Love 
Marshall 
McCurtain 
McIntosh 
Pittsburg 
TABLE IV 
DISTRIBUTION AND RETURN OF QUESTIONNAIRES 
BY COUNTIF.S 
Southeastern 
Graduates 
Teaching Questionnaires 
First Grade Returned 
2.3 10 
.34 32 
1.3 9 
21 7 
11 7 
15 2 
8 5 
12 8 
32 13 
5 3 
25 14 
Pushmataha 10 4 
Totals a:>9 114 
Per Cent 
Returned 
4.3 
94 
69 
33 
6.3 
13 
62 
66 
4D 
60 
56 ' 
40 
55 
Responses on the 114 usable questionnaires were recorded, counted, 
and tabulated on large tally sheets identical in form with the question-
naire. Tabulations were made under the headings of Total Use, Extent 
of Use, and Helpfulness of the Re~.ding Course at Southeastern State 
College. Total Use refers to the number of teachers who reported using 
the practice. It included regularly, occasionally, and seldom used 
practices. Extent of Use is a breakdown under the three separate 
heads which make up Total Use. 
Presentation of Data 
The data obtained from the responses to the questionnaire with 
respect to the extent of use of each reading readine~s practice were 
tabulated as shown in Tables V to nv, inclusive. These tables show 
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the total number of persons who checked each practice on the question-
naire, or the total responses; the number and per cent who reported 
using each practice regularly; the number and per cent who reported 
using each practice occasionally; the number and per cent who reported 
each practice as seldom used; the number and per cent who indicated 
never using each practice; and, finally, the sum of the ll1lJDber of 
teachers reporting regular, occasional, or seldom use of each practice, 
or total use of the practice. 
The frequencies of response were converted into per cents by 
dividing the number of responses under a given heading by the number 
of respondents to the item. For example, in Table V, 114 persons 
indicated that they used the practice, Listening to stories read or 
told. Ninety-nine respondents indicated that they used the practice 
regularly. Ninety-nine divided by 114 equals 87 per cent and shows 
that 87 per cent of the respondents to this item used the practice 
regularly. All other per cents of extent of use and total use were 
· .· obtained in the same manner. 
The data shown in Tables XV to XXIV, with respect to the help-
fulness of the reading methods course at Southeastern State College, 
were tabulated under the headings of much help, some help, little 
help, no help, and total number of responses for each practice. The 
number of responses for each practice, under each heading, was divided 
by the total number of persons who responded to that item on the 
questionnaire to obtain the per cents shown in the table. For example, 
100 respondents reported receiving help from the reading methods course 
for the practice, Listening to stories read or told. Seventy-one of 
the persons responding to this question believed they had received 
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muoh help from the course for the stated practice. Seventy-one divided 
by 100 equals 71 per cent and shows that 71 per cent of the respondents 
believed they had received much help from the course. All other per 
cents of degree of helpfulness and total helpfulness were obtained in 
the same manner. 
Analysis of Data 
The data for each category of reading readiness practices were 
studied and analyzed in terms of use as follows, 
Number of persons reporting use of the practices 
Practices used by all respondents 
Extent of regular use for each practice 
Extent of occasional use for each practice 
Extent of regular and occasional use combined 
The data for each category of reading readiness practices were 
studied and analyzed in terms of the helpfulness of the reading course 
at Southeastern State College as follows: 
Total responses to helpfulness 
Number of respondents reporting much help 
Number of respondents reporting some help 
Number of respondents reporting much and some help combined 
Total Use and Extent of Use of 
Reading Readiness Practices 
The total use and extent of use of the reading readiness practices, 
as reported by respondents to the questionnaire, follows. 
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Practices for Developing Concepts 
An examination of Table V shows that each of the sixteen practices 
listed under the category was used by from 97 to 114 of the respondents. 
The following practices were reported used by all respondents checking them: 
L Listening to stories read or told 
2. Keeping school room materials in order 
J. Listening to poems read or said 
4. Sharing lmowledge with others 
With respect to extent of use 9 50 per cent or more of the 
respondents indicated that they used regularly the following practices, 
which are arranged in desceDding order: 
1. Keeping schoolroom materials in order 
2. Listening t o stories read or told 
3. Sharing knowledge wit h others 
4. Playing group games 
5. Making collections of interesting things 
6. Caring for pets 
Fifty per cent or more of the respondents indicated that they used 
occasionally the following practices P which are arranged in descending 
order: 
L Participating in dramatics 
2. Having parties 
3. Taking trips 
4. Talking about what was seen on a trip 
5. Observing work going on in neighborhood 
6. Conducting experiments in classroom 
7. Listening to poems read or said 
8. Building or mald.ng things 
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TABLE V 
REPORTED EXTENT OF USE OF READING READINESS PRACTICES 
FOR DEVELOPING CONCEPTS 
Practices 
Listening to stori es read 
or told 114 
Talking about what was seen 
on a trip 112 
Taking trips about the school 
and making excursions in the 
community 114 
Having show and tell periods 10 5 
Participating in dramatics: 
plays, puppet shows, scroll 
movies, pantomime , original 
plays ll representative plays, 
etc. 114 
Keeping schoolroom materials in 
order: cleaning up after con-
struction work, caring for 
tools, etc. 113 
Listening to poems read or said 114 
Having parties, picnics, and 
programs: birthday, other 
grades, parents, friends, 
others 113 
Making collections of interest-
ing things: pictures, rocks, 
seeds 8 flowers, leaves, etc. 109 
Sharing knowledge with others 107 
Using audio-visual aids: pic-
tures, movies, slides. objects 108 
Playing group games 110 
Caring for pets, plants, etc. 
in the classroom 108 
Observing work going on in the 
neighborhood 105 
99 87 14 12 1 1 O O 114 100 
37 33 67 60 5 4 3 3 109 97 
13 11. 68 60 26 23 7 6 107 94 
1 1 104 99 46 44 49 47 9 8 
34 30 72 63 7 6 1 1 113 99 
112 99 1 1 0 0 O O 113 100 
51 45 62 54 1 1 0 0 114 100 
35 31 70 62 6 5 2 2 111 98 
59 54 44',P 5 5 1 1 108 99 
84 79 a:> 19 3 3 0 0 107 100 
5 5 103 95 51 gA 42 39 10 9 
75 32 29 2 2 r 1 109 99 
57 53 37 34 9 8 5 5 103 95 
1110 62 59 24 23 8 8 97 91 
Read Table Vas follows: One hundred fourteen teachers responded to 
the practice, Listening to stories read or told. Ninety-nine, or 87 per cent , 
of the teachers responding to the practice reported using it regularly . 
Fourteen, or 12 per cent, of the teachers respon:ling reported using the 
practice occasionally. One, or one per cent, of the teachers responding 
reported seldom using the practice. No teacher reported never using the 
practice. All, or 100 per cent, of the teachers responding to this cate-
gory reported using the practice . 
Tables VI through XIV are to be read in the same manner. 
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TABLE v~ Continued 
~ 
Ill k ~ (I) Q) +:> a +:> ~ ~ Ill +:> Practices Ill ~ s::: i p §3 s::: (I) .rf e Q) Q) ~ 8. 1 C) Ill 0 C) J4 0 ~ 0 aS re::, ~ +:> Ill Jo. 0 Jo. r-1 ~ ~ +:> Jo. 0 Q) ~ Q) 0 Q) (I) Q) 0 Q) E-t~ p., 0 p., Cl) ~ :z:. ~ E-t 114 
I Bui.J1ding or making things: toys , 
book shelves, play furniture, 
dioramas, puppet theatre and 
puppets, paper mache animals, 
cages for pets» room record 
book 8 eta. 106 33 21 ~g 15 1~ ~ !t. 102 26 
Conducting experiments in the 
classroom 108 26 ~ tlJ 26 19 18 3 3 105 97 
Thus, fourteen,, or ~pproximately 87 per cent, of the total of 
f ' 
sixteen practices in the category were reported used regularly or 
occasionally by 50 per cent or more of the teachers responding. 
Practices for Stimulating Interest in Learning to Read 
A study of the data shown in Table VI reveals that each of the 
fourteen practices in the category for stimulating interest in learning 
to read was reported used by from 102 to 114 of the responding teachers. 
The following practices were reported used by all who checked them: 
1. Listening to stories read or told by teacher 
2. Recognizing their own names. Using name on materials 
J. Watching the bulletin board for interesting picture displays 
and notices 
4. Looking at picture books 
5. Arranging library c0rner, with ma.ey kinds of books, in the 
classroom 
6. Having discussion periods with whole group participating 
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7. Choosing particular stories and poems to be read by the teacher 
8. Using books and pictures to clarify or correct ideas 
9. Browsing and handling books 
With respect to extent of use, 50 per cent or more of the respondents 
indicated that they used regularly the following practices, which are 
arranged in descending order: 
lo Recognizing their own name. Using name on materials 
2. Looking at picture books 
J. Listening to stories read or told 
4. Browsing and handli ng books 
5. Having discussion periods with whole group participating 
6. Arranging library corner, with many kinds of books , in the 
classroom 
7. Watching bulletin board for interesting picture displays and 
notices 
8. Using books and pictures to clarify or correct ideas 
9 . Choosing stories and poems to be read by the teacher 
Fifty per cent or more reported using occasionally the following 
practice : 
Making titles ar.d captions for pictures 
Thus, ten practices , or approximately 71 per cent of the fourteen 
practices in the category, were reported used regularly or occasionally 
by 50 per cent or more of the respondents. 
Practices for Increasiz.!g Language Ability 
A study of the data in Table VII reveals that each of the twenty-
seven practices in the category was used by from 94 to 113 of the 
respondents. One respondent omitted checking this page of the 
TABLE VI 
REPORTED EXTENT OF USE OF READING READINESS PRACTICES 
FOR STIMULATING INTEREST IN LEARNING TO READ 
~ 
r-t 
Ill i i Practices Q) ~ ~ ~ ~ !1l A 0 s::: s::: A Q) <rl Q) J:! Q) Q) 
~o 1 0 !1l o - 0 0 H 0 aS 't:1 : ~~ r-. () fa a1 H ~ 0 Q) ~ Q) () Q) Q) E--i it: ii. 0 ll. tll ll. z ll. 
Listening to stories read or 
told bz teacher 114 94 82 Al 18 0 0 0 0 
Browsing and handling books 
at a regular time llJ 2.2 82 g 12 2 it 1 1 
Recognizing their own names. 
Using name on materials ll,2 107 92 6 2 0 0 0 0 
Watching the bulletin board 
for interesting picture 
disElais and notices 111 88 70 22 11 1 1 0 0 
Looking at Eicture books 114 102 92 9 8 0 0 0 0 
Illustrating stories» rhymes~ 
12oems~ songs 111 22 47 2:142 6 2 1 1 
Arranging library corner~ with 
many kinds of books» in the 
classroom 114 87 76 Al 18 7 6 0 0 
Having discussion periods with 
whole gtOUE Eartici2ating llJ 2Q 80 22 19 1 1 0 0 
Engaging in unit organized 
activities 110 ~,2 46 42 Q; 1110 1 1 
Choosing particular stories 
and poems to be read by the 
teacher 109 ~~ ~M 7 6 0 0 
Dictating chart stories 
related to unit activities 108 
~2 lt2 M~ 12 11 J 2 
Using books and pictures to 
clarifz or correct ideas 111 68 61 22 J2 8 7 0 0 
Making booklets 9 scrapbooks j 
picture files~ picture 
charts 112 24 t& 2ft {& 4 !t 0 0 
Making titles and captions for 
Eictures 10/t ,24 22 61 22 7 7 2 2 
questionnaireo The following practices were reported used by all 
respondents who checked them: 
lo Talking freely about interesting things 
2o Talking about pictures 
<D 
!1l ~ 
::> ai 
~ 0 
~ ~ 0 
E--i ii. 
114 100 
112 22 
ll,2 100 
111 100 
114100 
110 22 
114100 
112 100 
19,2 92 
109 100 
102 97 
lll 100 
112 100 
102 98 
3. Learning names of school equipment and supplies 
4o Telling stories 
5.. Asking questions 
6. Showing and telling about things of interest 
7. Playing games 
8. Talking about new wordsi> their meaning and pronunciation 
9o Explaining things 
10. Telling teacher what to write 
11., Asking riddles 
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With respect to extent of use, 50 per cent or more of the respondents 
indicated they used regularly the following praotioes 1 which are arranged 
in descending order: 
1. Talking freely about intere.sting things 
2. Talking about new words, their meaning and pronunciation 
.3.. Asking questions 
4. Talking about pictures 
5.. Playing games 
6 .. Showing and telling about things of interest 
7 .. Telling stories 
8. Explaining things 
9.. Learning names of school equipment and su.pplies 
10. Telling teacher what to write 
11.. Guessing what will happen next 
12. Making group plans 
13 .. Telling stories or relating events from a picture cha.rt 
14.. Illustrating word meanings with pictures 
TABLE VII 
REPORTED EXTENT OF USE OF READING READINESS PRACTICES 
FOR INCREASING LANGUAGE ABILITY 
;:( 
ro I>:. ~ 
Practices Q) ~ i § i ~ lj ~ •r-1 ~ (I) ~ 8. 'a 0 lrll 0 0 J.a 0 a:! "C1 ~ .p fll J.a 0 t1 rl r.-t ~ ~~ ~ (I) 0 ~ (I) Q) 11. 0 11. a, l1t z l1t 
Talking freely about 
interesting things llJ 10.4_ 92 8 7 1 l 0 0 
Ta1.king about Eictur...§.S 112 22 SJ 12 1"7 0 0 0 0 
Pla;ying with tor teleEhone 110 lJ 12 66 60 15 14 16 15 
Learning names of school 
~eguiEment and SUEElies lll 76 62 28 25 7 6 0 0 
Telling stories l:U 82 7~ 2±. 27 0 o_ 0 0 
Asking 9,uestions lll_ 27 86 16 l!J: 0 0 0 0 
Showing and telling about 
things of interest 11.3 81± 74 28 25 1 1 0 0 
Telling stories or relating 
events from a Eicture chart 110 60 22 J§ 35 7 6 5 6,, 
Pla;r:!ng games llJ 88 78 24 21 l l 0 0 
Pla;Bng store 111 17 15 6J ~'7 2J 21 8 7 
Looking at a picture, then 
describing it from memo~ llJ 25 22 67 59 20 18 1 l 
Carrying an oral. :message to 
someone 112 4,2 ~ 60 5a; 8 7 l 1 
TaJ.king about new words, their 
meaning and Eronunciation ll2 22 88 12 12 0 0 0 0 
Using a series of pictures as a 
guide in telling a _long sto:£'l ll2 50 lt:5 /;J..7 !Jl:. 9 8 6 5 
Explaining things 112 82 7J ~ 26 1 1 0 0 
Telling teacher what to write 111 2§..j2 'J,.2 !J:,7 1 l 0 0 
Making oral re:eorts 109 2~-lh 6J 28 10 2 2 2 
Making story characters seem 
real through use of pictures, 
puppetry:, flannel graphs, 
drawings j dramatizations, 
shadow g£a}2hS l.10 !fl. !x.2 l&M 2 8 ~ 2 
Making g;:ou:e :elans lll 62 26 S;2 22 2 2 1 1 
Guessing what will ha1212en next 111 67 (:J) 29 ~2 S: !i: 1 1 
Dictating original poemss 
songs~ stories 107 1~ 16 22 !2 ,20 28 8 7 
Playing games that have 
s:eoken 12arts 102 ~l ~ 22 22 8 7 1 1 
Playing descriptive guessing 
games 106 JS 26 22 52 12 11 1 1 
Illustrating word meanings 
with :eiotures 111 22 50 ~ 'J.7 1211 2 2 
(I) 
Ill .p 
:=> s::: (I) 
'cl 0 
.p ~ 0 
E-i l1t 
113 100 
112 100 
94 85 
lll 100 
113 100 
113 100 
113 100 
102 25 
112 100 
10,2 22 
112 29 
111 22 
112 100 
106 2:4: 
Y,.2 100 
lll 100 
107 28 
106 26 
110 22 
110 29 
92 22 
108 22 
102 99 
108 97 
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TABLE VII, Continued 
~ 
tll ;:f ~ Q) Q) fil ~ ~ +> tll ~ Praotioes I'll ~ 0 al i::, A •rl 0) e (l) (l) 
'ca 8. 1 0 I'll 0 0 k 0 'ca 0 aj "C ~ +> {I) a 0 $-, ~ a ~ +> ~ 0 (l) ~ 0 Q) (l) ~ Q) E-1~ ll. 0 ll. Cll ll. z ll. ll. 
Asking riddles 102 ~ 22 67 61 18 17 0 0 102 100 
Planning construction projects 108 28 26 26 22 12 18 2 2 lOJ 22 
Receiving and answering in-
vitations. Dictating 
letters 102 18 17 62 28 22 2J 2 2 106 27 
Fifty per cent or more of the respondents indicated that they used 
occasionally the following practicesll which are arranged in descending 
order: 
lo Asking riddles 
2o Playing with toy telephone 
3o Looking at a picturei, then describing it from memory 
4. Making oral reports 
5. Receiving and answering invitations. Dictating letters 
6. Playing store 
7. Playing games that have spoken parts 
8. Carrying an oral message to someone 
9. Playing desc:ripti ve guessing games 
10. Planning construction projects 
Thus, twenty-four, or approximately 88 per cent 1 of the twenty ... 
seven practices in the category were reported used regularly or 
occasionally by 50 per cent or more of the teachers responding. 
Practices for Developing Auditory Discrimination 
A study of the data shown in Table VIII reveals that each of the 
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twenty-one practices in the category for developing auditory discrimina-
tion was reported used by from 73 to 110 respondentso Only 110 
respondents checked this page of the questionnaireo The following 
practices were reported used by all respondents who checked them: 
lo Detecting rhyming words 
2o Imitating sounds made by animals or machines 
3.. Saying rhymes and poems 
4 .. Detecting gross differences in words that a.re in a series of 
rhyming words 
5o Telling in what ways words sourii alike 
60 Speaking in unison. Verse choirs or choral speaking 
7. Filling in the omitted rhyming word 
With respect to extent of use 9 50 per cent or more of the teachers 
responding indicated that they used regularly the following practices, 
which are arranged in descending ordera 
1. Telling a word that begins like another word 
2. Telling in what ways words sound alike 
3o Identifying the wrong word in a series of words beginning with 
same sound 
4o Detecting rhyming words 
5 .. Identifying the wrong word in a series of rhyming words 
60 Detecting initial, final i, or medial position of' a given sound 
7. Hearing differences in loud and soft tones 
l 
S. Detecting gross differences in words that are in a series of 
rhyming words 
9. Saying rhymes and poems 
TABLE VIII 
REPORTED EXTENT OF USE OF READING READINFSS PRACTICFS 
FOR DEVELOPING AUDITORY DISCRIMINATION 
;:( 
I'll i 'at (I) ..p ~ ..p ~ .p Practices O'J s:I 0 s:: ~ i::t G) 1i1 Q) ! (9 ~o 1 0 0 0 ~ 0 cd ..p g. k 0 ~ r-1 ,.. ,.. 
~~ ~ G) 0 Q) <I) Q) Q) if ll-i 0 ll-i tll ll-i z 
Detecting rh:vming words 110 77 70 33 22 0 0 0 0 
Identifying the wrong word in a 
series of words beginning 
with same sound 110 80 73 'ZI 22 1 1 2 2 
Telling a word that begins or 
ends like another word 110 90 82 19 17 0 0 1 1 
Hearing differences in loud 
and soft tones :. ... 108 · 62 '!1 36 33 6 6 4 4 
Deteoting initial , final, or 
medial position of a given 
sound · 103 62 63 'ZI 26 9 2 2 2 
Imitating sounds made by 
animals or machines 102 ~!& !iQ ~ !J: 4 0 0 
Sa;E;ng rh;mes and 12oems 110 22 2a: !J:7. lt.J li: 4 0 0 
Identifying the wrong word in 
a series of rh:vming words 110 72 62 32 29 ~ ~ 2 2 
Detecting gross differences in 
words that are pronounced. 
for ~em 109 61 26 IJJ 'J,7 8 7 0 0 
Telling in·what way words sound 
alike 109 81 74 ~ 22 4 4 0 0 
Playing blindfold and telling 
from what direction the sound 
came 107 22 21 ~ 2~ 1116 10 9 
Using the piano·ror discrimi-
nating between high and low 
tones 107 17 16 JQ 28 26 ~ 34 32 
Making UJ2 jingles 107 13 12 23 ~ 33 ~ 8 7 
Selecting from three or- four 
words the correct one for 
000112letiag a rh;l!!!e 109 36 33 ~ 46 20 18 3 3 
Speaking in unison. Verse 
choirs or choral s:eeakiag 110 l& M 42 £ 17 12 0 0 
Guessing what object was 
ta12:eed bz the sound made 1Q2 16 12 /;t6 l:J..2 l2 J4 10 9 
Filling in the omitted rhyming 
word 108 £&. Mk {& M: 12 11 0 0 
Ma.king picture charts of objects 
that begin with the s8llle sound 106 
~J! ~~ 2J 22 8 8 
Choosing the word that sounds 
most like another word 107 2J ,2 ~ JS 9 8 !J: ~ 
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Q) 
rll ~ p Q) 
~ 0 
+:> ti 0 
&of ll-i 
110 100 
108 98 
109 22 
104 96 
101 98 
102 100 
110 100 
108 98 
lQ2 100 
109 100 
'J.7 91 
73 68 
22 22 
106 27 
110 100 
99 90 
108 100 
98 92 
lOJ 96 
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TABLE VIII, Continued 
;:/ 
m 
.!:? ~ (I) IJ) .p, ~ ~ t; tll .p Practi(;jes {I) fil l::t 0 t::> s.:-: f:! 0) •r-l (!) § (!) 0) 0) 
~& l 0 m 0 0 fof 0 '«I 0 al 'O t .Pm f..t 0 H r-! H H .p H 
0 (P (!) 0) 0 0) (1) 0) (!) 0) 0 Q) 
E-1~ ~ A.. 0 p., Ol A.. z A.. E-1 p., 
Distinguishing between short 
and long sounds 
~ 
-
106 29 'J.7 ~ lf.6 1110 7 7 29 22 
Playing games involving sound 
of voiceo 
"Sometimes small~ 
Sometimes tall, 
Guess wha_t I al,ll nqw" 11 106 2,,.7=_22, 4@~i 22, 22 8 8 28 22 
Fifty per cent or mo~e of t,he responding teachers reported using 
occasionally the follow:ing practicesj which are arranged in descending 
order: 
lo Playing blindfold and t,elling from what direction the sound CJWJ.~ · 
2o Making up jingles 
Thus 9 elevenll or approximately 53 per cent,\) of the practices in the 
category were reported used regula..rlyOJ:'o@casional.ly by 50 per cent or 
more of the respondentso 
Practices for Devel_QJ2i E_g Vi_51ual Discrimination 
A study of Table IX shows that ea@h of the fifteen practices in the 
category for developing visua1 discrimination was reported used by from 
76 to 111 of the teachers respondingo Only 112 respondents ohecked 
this page of the questionnaireo The following prao·tioes were reported 
used by all teachers who checked them& 
lo Observing size, shape, color~ and contour 
2o Discriminating between like and unlike pictured objects 
TABLE IX 
REPORTED EXTENT OF USE OF READING READINESS PRACTICES 
FOR DEVELOPING VISUAL DISCRIMINATION 
I'll I» .p ~ 0) ~ ~ ~ .p Practices I'll ~ ~ 0 ~ ~ 'M Q) e 0) 0) 
'c;j 0 ?a~ I'll 0 0 ~ 0 al 'O .p &f 0 ~ r-i ~ t ~ ~~ Q) Q) 0 Cl) 0) ~ p., 0 p., ti] p., :;z; P-t 
Seeing differences and like-
nesses amoag real objects llO 75 68 32 2f:) 1 1 2 2 
Observing size, color, shape, 
and contour 110 80 73 2f:) 26 1 1 0 0 
Discriminating between like and 
unlike Eictured objects llO 82 75 2,3 21. 5 4 0 0 Observing Eosition and Elace 101 71 70 ~ g{t 5 5 1 1 Matching forms: geometric, 
word 2 letter llO 76 62 26 ~ 8 7 0 0 
Marking identical 12airs 102 72 66 34 Jl 2 2 1 1 
Playing with form boards, 
designs, peg-boards, beads, 
letter blocks 108 52 ~ ~;1 17 16 5 5 
Working jig-saw ;eyzzles 
-Looking at pictures and telling 
108 ,35 32 51 47 15 14 7 7 
what was seen 102 77 70 g<l 'Z7 3 3 0 0 
Crossing out a given word every 
time it occurs in a list 108 ~ 22 36 33 2 8 3 3 
Sorting, collecting and matching 
objects or Eictures 102 M~ ~ 4!t. 15 14 2 2 
Watching clouds for changing 
shaEes. "What do ;z:ou see?" 105 2 2 43 g 22 Il 1413 
Striaging beads in desiga 103 1414 33 33 2f:) g<l 'Z7 26 
Playing matching games: 
Picture ''Matcho, 11 "Book of 
Two 11 103 22 22 22 ~ 25 25 17 17 
Comparing incanplete 'Wi. th 
complete object or picture. 
"What is missing?" 112 52 lt2 46 !i1. 13 12 1 1 
J. Matching forms: geometric~ word~ letter . 
4. Looking at pictures and telling what was seen 
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0) 
11.l ~ p 
Q) 
rat 0 
.p ~ 
0 0) 
E-t P-t 
108 28 
110 100 
110 100 
100 22 
llO 100 
108 22 
103 25 
101 2,3 
102 100 
105 27 
107 28 
21 86 
76 73 
86 83 
ill 22 
With respect to extent of use ~ 50 per cent or more of the teachers 
reported using regularly the following practices~ which are arranged 
in descending order: 
~o Discriminating between like and unlike pictured objects 
2o Observing sizep shapeg color~ and contour 
3o Looking at pictures and telling what was seen 
4o Obs,Srving position and place 
5o Matching forms: geometrici> word, letter 
60 Seeing differences and likenesses among real objects 
7. Marking identical pairs 
8 o Crossing out a given word every time it occurs in a list 
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No practice was reported as used occasionally by 50 per cent or more 
of the re·spondentso 
Thus ~ eight practices ~ or approximately 53 per cent, of the practices 
in the category were used regularly by 50 per cent or more of the 
respondentso 
Practices for Developing Muscular Control 
An examination of Tabl e X shows t hat each of the twenty~three 
practices in the category for developing muscular control was reported 
used from 59 to 113 of the respondentso Only 113 persons checked this 
page of the quest ionnaireo The f ollowing practices were reported used 
by all teachers who checked them: 
lo Cutting 'Wi. th scissors 
2o Taking part in rhythmical activities ~ such as climbing, 
running, skippi ng 
3o Taking off and putting on wraps~ overshoesi> aprons i> etc. 
4o Helping with housekeeping duti es in the schoolroom 
5. Bouncing balls 
TABLE X 
REPORTED EXTENT OF USE OF READING READINESS PRACTICES 
FOR DEVELOPING MUSCULAR CONTROL 
:>a 
r-1 
tll t>. rat 
Q) ~ ~ i:: 1:: ~ +:> Practices 1ll 0 i s (I) ..-1 Q) e Q) ?a 0 O'l 0 0 J.t 0 'iit p.. a! ~ ~ +:> IQ J.-o 0 ~ J.t J.t 
~d! ~ Q) 0 Q) Q) Q) Q) 11. 0 11. Cl) 11. z 11. 
Cutting with scissors lll 22 8,2 12 17 0 0 0 0 
Taking part in rhythmical 
activitiesj such as climbing, 
runninga ski:e:eing 112 72 70 ,21 28 2 2 0 0 
Taking off and putting on 
wraESa overshoesa a:erons 1 etc. ll2 26 86 12 11 !t lt 0 0 
Helping with housekeeping 
duties in the classroom llJ 102 20 10 2 1 1 0 0 
Bouncing balls 107 70 62 lZ 22 0 0 0 0 
Pitchi!Y?; bean bags 112 J7 JJ 38 .2!t 2,2 21 141,2 
Pla;y!ng freelI 1 in and out doors 102 101 2.2 2 2 1 1 2 2 
Painting ill 70 6,2 .22 ,22 4 !t 2 2 
Modeling cla;y: 112 66 22 LJ. ,27 !t !t 1 1 
Watering flowers 108 ~ 24 ,22 ~ 1110 7 7 
Working :euzzles 110 !t2 /t!; !/J. 42 12 lit {t !t 
Arrang!ag desigas and :easting 108 JJ3 M !z.7 44 ll 10 2 2 
Playing with "Tinker Toys," peg 
boards$ form boards, flarmel 
boards 2 etc. 108 26 22 30 28 10 2 1211 
Coloring, staying inside the 
line 112 22 82 lit lJ 
.2 .2 .2 .2 
Copying word and letter forms 112 90 80 17 12 !t !t 1 1 
Building with floor blocks 108 ,27 J!t J6 .2.2 ll 10 24 22 
Finger :eaintiag 102 ~ 2J ,26 J!t ~ 2J 21 2e 
Stringing large beads or s:e2ols 102 Jg ~ J!t ,22 24 2,2 17 16 
Tracing around pattern or over 
broken lines 112 22 ~ !t2 !iQ l,2 12 2 2 
Taking :eart in rh:vthm band 10!? 28 'Z1 ?6: 2,2 7 2 46 M 
Hammering nails 106 1l 10 J!t J2 ,22 30 29 27 
Mixing :eaint 102 11 ll J2__31 30 ~ 29 28 
Playing games like "Musical 
Chairs," "Cowboy," "Fruit 
Basket" 109 30 28 64 59 l,2 12 2 2 
4) 
O'l +:> 
:::> i:: 
Q) 
rat 0 
+> J.t 
0 Q) 
8 11. 
111100 
ll2 100 
112 100 
llJ 100 
107 1'00 
28 87 
107 28 
102 28 
lll 22 
101 2.2 
106 26 
106 28 
26 88 
102 27 
lll 22 
84 77 
84 80 
88 8{t 
llO 28 
22 22 
77 72 
7,2 71 
107 28 
With respect to extent of use 9 50 per cent or more of the respondents 
indicated that they used t he following pr actices regularly: 
1. Playing freely in and out of doors 
2. Helping with housekeeping duties in the schoolroom 
3. Taking off and putting on 'W?'apsj overshoes, aprons » eta. 
4. Cutting with scissors 
5. Coloring j sta:ying inside the line 
6 • . Copying word and lettsr forms 
7. Taking pa.rt in r hythmical a.oti 't'i ties 
8. Bouncing ba;J.ls 
9. Painting 
10 . Modeling cla7. 
11 • . Watering 'flowers 
12. Playing with "Tinker Toys j II peg boiuds » form boards j fls..nnel 
boards 9 etc. 
Fifty per cent or more of t he r espondents indicated that they 
used the following practice occasionally: 
Playing games l ike . "Musical Chai:rs, ". ~Cowboy, n and "Fruit Ba.skat ." 
Thus, thirteen practices 9 or approximately 57 per cent of the 
practices in the category» were reported used regularly or oooasiona.lly 
by 50 per cent or more of the tea.-0hers respoDiing. 
Practices for ~veloping Lef't~to~Ri..g;ht Progressi on 
The data in Table XI show t hat each: of the twelve practices in the 
category for developing left~to=rlght progression was used by from 99 
to 109 respondents. Only llO teachers checked t his section of the 
questionnaire. The following pr actices were reported used by all the 
tea.chers checking them. 
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1. Following pointer with eye as teacher indicates left to right 
eye movement on chart, poster, bulletin or chalk board 
2. Reading pictures in sequential. order from left to right 
3. Identifying left and right hands 
4. Playing games that involve left and right 
5. Reading the calendar 
6. Marching, left, right 
With respect to extent of use.I) 50 per cent or more of the teachers 
responding indicated that they used the following practices regularly: 
1. Following the pointer with eye as teacher indicates left to 
right eye movement on chart, poster.I) bulletin or chalk board 
2. Reading pictures in sequential order from left to right 
3. Identifying left and right hands 
4. Tracing and copying from left to right 
5. Playing games that involve left and right 
6. Reading the calendar 
7. Arranging material in left to right sequential order 
8. Discussing pictures: "What is on the left side?" nWhat is on 
the right side?" 
No practice was reported used occasionally by 50 per cent or more 
of the respondents. 
Thus, eight practices, or 75 per cent of the twelve practices in 
the category, were used regularly by 50 per cent or more of the 
respondents. 
TABLE XI 
REPORTED EXTENT OF USE OF READING READINESS PRACTICF.S 
FOR DEVELOPING LEFT-TO-RIGHT PROGRESSION 
~ ti Dl ~ Q) ~ ~ +> ~ ~ Practices ti) 0 ~ ~ Q) ..... ~ Q) Q) 
~o i u Cl) u u $.,t u t1' "C g! +>~ ~ C) ~ r-1 ~ ~ 0 CD Q) Q) 0 Q) Q) Q) CD 
E-Hl:: P:: ll-t 0 &lot Ol ll-t :z; ll-t 
Following pointer with eye as 
teacher indicates left to 
right eye movement on chart, 
posterD bulletin or chalk 
board notice 108 28 21 7 7 2 2 0 0 
Reading pictures in sequential 
order from left to right 108 22 86 12 11 2 2 0 0 
Identifying left and right 
hands 102 88 81 12 17 2 2 0 0 
Playing games that involve 
left and right 108 67 62 2~ 31 8 7 0 0 
Readi~ the calendar 102 66 61 2!t Jl 2 8 0 0 
Arranging material in left to 
right seguential order 107 62 61 22 J2 6 6 1 1 
Pl~ng traffic games 106 6.4 22 S;2 li:2 ~ 28 7 7 
Tracing and copying from left 
to right 108 7.2 87 2~ ~ 2 8 1 1 
Discussing pictures: "What i s 
on the left side?" 11What is 
on the right side?" 110 6J 'i1 J6 JJ 10 2 1 1 
Playing memory games; naming 
objects in left to right order 107 22 J6 'll. 22 22 21 8 7 
Marching I ieft ii right 108 !t2 ~ 2Q ~6 lJ 12 0 0 
Making a calendar and keeping 
a record of the days by 
marking them off from left 
to right 107 ~M~ 22 l2 20 12 8 7 
Practices for Increasing Listening Ability 
Q) 
Cl) +> 
I=> ~ 
~ u 
+> ~ 
0 Q) 
E-4 ll-t 
108 100 
108 100 
102 100 
108 100 
102 100 
106 . 22 
22 ' 2J 
102 22 
109 22 
22 22 
108 100 
22 22 
A study of Table XII reveals that each of the sixteen practices 
in the category for increasing listening ability was used by from 32 
to 111 respondents. Only 111 usable responses were found for this page 
of the questionnaire. The following pr actices were reported used by 
all respondents who checked them: 
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1. Listening closely to f ollow directions 
2. Listening to skillful reading by the teacher or others 
3. Carrying out requests and delivering oral messages 
4. Listening to .stories of special interest 
5. Listening to poet ry and music 
6. Arrangingj verbally l) events in the order in which they 
happened 
7. Listening t o draw conclusions 
8. Ta.lldng about different meanings . for the same ward 
9. Listening to find details 
With respect to extent of use v 50 per cent or more of the teachers 
reporting indicated that they used the following practices regularly: 
lo Listening closely to follow directions 
2. Listening to skillful reading by the teacher or others 
J. Listening to stories of special interest 
4. Listening to find the main point of the story 
5. Talking about different meanings for the same word 
6. Listening to find details 
7. Carrying out requests and delivering oral messages 
8. Listening to a story in or der to ask questions or make comments 
9. Choosing the better way t o read a sentence to get interned 
meaning 
l.O. Listening to poetry and music 
11. Li stening to draw conclusions 
With respect to occasional use j no practice was reported used 
occasionally by 50 per cent or more of the teachers. 
Thus, eleven practices j or approximately 69 per cent of the sixteen 
practices, were in regular use by 50 per cent or more of the respondents. 
62 
TABLE nr 
REPORTED EXTENT OF USE OF READING READINESS PRACTICES 
FOR INCREASING LISTENING ABILITY 
.. - -- -. 
k 
fl) >a ~ G) Practices Q) ~ +> 1= +> +> fll +> tll ~ 0 ~ i p ~ ~ G) °@ Q) e Q) Q) 
~8. i 0 0 0 S-4 0 ~ 0 QS "'O I J.i +> tll J.t 0 ~ .-I f.t ~ 0 Q) ~ Q) 0 Q) Q) 0 CD E-4£= ~ 0 p... Cll p... z p... E-4 p... 
Listening closely to follow 
directions 110 lOJ 2if: 6 2 1 1 0 0 110 100 
Listening to skillful reading 
k£ the teacher or others 111 8(t 76 24 22 2 2 0 0 111100 
Carrying out requests and 
delivering oral messages 110 24 28 tt:2 il 1 1 0 0 110 100 
Listening to stories of 
SEeciaJ. interest 102 72 22 22 30 1 1 0 0 102 100 
Listening to Eoet!'.'Z and music 110 ~ 22 ~ tt:2 2 'J. 0 0 110 100 
Arranging, verbally, events 
in the order in which they 
haEEened 107 'l}_ !t:7 tt:2 if:2 12 11 0 0 107 100 
Listening to draw conclusions 102 26 51 44 40 2 8 0 0 102 100 
Listening to find the main 
Eoint of a sto~ 111 'l'J. 66 30 Z'l 6 2 2 2 102 28 
Guessing, from a context cluej 
an important omitted word 
in a sentence 110 JJ3 44 g !t:2 2 8 2 2 108 28 
Talking about different 
meanings for the same word 108 62 f:IJ 'J.!t ~2 2 8 0 0 108 100 
Listening to tape recordings 
of own stories or talks 22 7 7 12 12 10 10 67 68 J2 J2 
Deciding on the meaning of a 
word in a Earticular selection 102 Ii:§ !t,2 {t2 22 12 l{i; 2 2 10~ 22 
Listening to find details 108 6J 58 22 26 6 6 0 0 108 100 
Listening to a story so as to 
ask questions or make 
comments 102 EfJ 22 4D 'J.7 8 7 1 1 108 2.2 Choosing the better way to read 
a sentence to get intended 
meaning 109 22 2it: 2tt 31 10 2 6 6 lO'J. 2~ 
Guessing from a picture clue 
the omitted word in a spoken 
sentence 110 tt,6 ~ ~ tt:2 1110 2 J 107 27 
Practices .f2!:. Developing Clear Thinking 
A study of Table XIII shows that each of the twenty-two practices 
in the category for developing clear thinking was used by from 76 to 
108 of the respDndents. Only 108 usable returns were obtained for 
this category. 
The following practices were reported used by all respondents who 
checked them: 
1. Suggesting ways of improving work 
2. Following simple oral directions 
.3. Expressing ideas in original ways through: language 1 con-
struction, art media 9 dramatization 
4. Following planned sequence of procedure 
5. Recalling related experiences 
6. Judging the success of activities 
7. Deciding on future needs 
8. Dictating incidents for teacher to list on chalk board 
9. Answering "why" questions 
10. Carrying out a series of requests in proper order 
11. Retelling stories 
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With respect to extent of use ~ 50 per cent or more of the respondents 
indicated that they used regularly the following practices~ which are 
arranged in descending order: 
lo Following simple oral directions 
2. Selecting necessary materials for work 
.3. Expressing ideas in original ways through: language, con-
struction, art media~ and dramatization 
4. Answering "why" questions 
5. Suggesting ways of improving work 
TABLE XIII 
REPORTED EXTENT OF USE OF READING READINESS PRACTICES 
FOR DEVELOPING CLEAR THINKING 
k 
I'll ~ ~ Practices Q) ~ ~ ~ ~ ti) ~ 0 s::I g a s::I Q) 1i! Q) a 
'~ i 
0 
"' 
0 
.g 0 ~ 0 
J.t 0 fi1 r-i fi1 > J.t 0 Q) G) G) 0 G) G) Cl) 
E-t e:i r::i:: At 0 At (fl p.. :z; At 
Suggesting ways of improving 
work 107 70 62 22 22 2 2 0 0 
Following simple oral 
directions 108 22 88 13 12 0 0 0 0 
Expressing ideas in original 
ways through: language, con-
structionl) art media, 
dramatization 107 74 62 lb 29 2 2 0 0 
Retelling stories 106 62 29 ~ LJ. 0 0 0 0 
Seeing relationships: needle 
and thread, soap and water, 
etc. 107 26 22 !z.6 !t.2 It. it 1 1 
Planning what to make and how 
to make it 103 !t'l. 4E !z.6 42 6 6 2 2 
Relating steEs in an e!Eerience 107 !z.6 !J..3 g !iQ 6 6 1 1 
Classifying into groups: toys, 
animalsa colors 1 etc. 108 58 2tt M £ 2 2 1 1 
Following plarmed sequence of 
Erocedure 102 'll. 56 22 38 6 6 0 0 
Selecting necessary materials 
for work 107 81 76 Zl 20 It. It. 1 1 
Recalling related e!Eeriences 102 38 37 22 2§ 2 2 0 0 
Telling stories while drawing 
on chalk board or arranging 
pictures on flannel board to 
show seguence of events 102 32 21 42 !t,3 22 21 2 2 
Discussing Eertinent e!Eeriences 104 !t.2 !t.3 22 !iQ 6 6 1 1 
Collecting an:i organizing 
Eictures~ objects 102 !t.2 41 24 2J: 7 7 1 1 
Judging the success of activi-
ties 102 
~2 ~ !t.3 42 llt l!z. 0 0 
DecidiBg on future needs 106 !iJ. 2§ tli. !t6 17 16 0 0 
Dictating incidents for teacher 
to list on chalk board 104 42 41 56 54 6 6 0 0 J Recalling events in logical 
order 104 42 £ 53 51 7 7 2 2 
Answerin&· "Wh:£ 11 guestions 102 71 62 27 26 2 2 0 0 
Selecting· relevant ideas or 
12ictures 103 !z.6 !t.2 !J9. ll 16 12 1 1 
Carrying out a series of 
reguests in the 12ro12er order lO{t 42 40 {& {t6 1412 0 0 
Making and presenting movies 
of familiar stories 101 12 12 32 32 32 32 22 22 
G) 
ti) ~ 
:::, 53 g 0 ~ 0 
E-t p.. 
107 100 
108 100. 
107 100 
106 ' 100 
106 22 
101 28 
106 22 
107 22 
102 100 
106 
.22 
102 100 
100 22 
102 22 
lOit: 22 
102 100 
106- 100 
104 100 
102 28 
103 100 
102 22 
104 100 
76 72 
6. Retelling stories 
7. Following planned sequence of procedure 
8. Classifying into groups: toys, animals, colors, etc. 
9. Seeing relationships: needle and thread; soap and water 
Fifty per cent or more of the teachers responding indicated that 
they used occasionally the following practices, which are arranged in 
descending order: 
1. Dictating incidents for teacher to list on chalk board 
2. Collecting and organizing pictures and objects 
3. Recalling events in logical order 
4. Relating steps in an experience 
5. Discussing pertinent experiences 
This made a total of fourteen practices 11 or approximately 64 
per cent of the twenty=two practices in the category, which were in 
regular or occasional use by 50 per cent or more of the respondents. 
Practices for Developing Interpretative Skills 
An examination of Table XIV shows that each of the ten pra<!l.'tices 
in the category for developi.ng interpret.a ti ve skills was used by frcm 
92 to 111 respondents. Only 111 respondents checked this page of the 
questionnaire. The following practices were reported used by all 
teachers who checked them: 
lo Identifying characters and actions of stories 
2. Inferring how characters of story felt~ their reasons for 
actions, and what they might say 
3. Relating stories to own real life experiences 
4. Responding to story. If funny, laugh 11 etc. 
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5. Answering thought questions about story material or experience 
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TABLE nv 
REPORTED EXTENT OF USE OF READING READINESS PRACTICES 
FOR DEVELCPING INTERPRETATIVE SKILLS 
>-
r-1 
O'l ~ s Q) Q) +' +' ~ ~ O'l ~ Practices 
~§ ~ 53 0 A 
I;::) 
-M Q) e Q) Q) Q) i 0 ti) 0 0 Joi 0 
' 
0 
aS 'O ~ +:> g. Joi 0 Joi a1 ~ ,-. Joi 
~:! Q) Q) 0 Q) Q) Q) 0 Q) ~ p.. 0 p.. ti) p.. z Pt E-4 Pt 
Identifying characters and 
actions of stories. "Who 
huffed and EUffed?" 102 72 7J 28 2§ g 2 . 0 0 102 100 
Inferring how characters of 
story. felt» their reasons 
for actions j and what they 
might sar 102 72 66 22 30 It. !t 0 0 102 100 
Relating stories to own real 
life e!Eeriences 110 62 6J 2§ 22 2 .2 0 0 110 100 
Responding to story. If funny, 
laugh. 1 etc. 111 26 86 lJ 12 2 2 0 0 111100 
Illustrating events in sequence. 
Scroll movie 107 12 18 47 M 26 ~ 12 lit_ 22 86 
Answering thought questions 
about story material or 
e:xEeriences 108 77 71 'Z7 22 !t !t 0 0 108 100 
Associating events in sequence: 
What happens firstj next, 
etc. 110 76 62 'i!t 26 2 2 0 0 110 100 
Using books~ magazines, posters, 
commercial readiness books 
to tell what pictures say and 
whr 110 80 7J 18 16 12 11 0 0 110 100 
Observing and associating ideas: 
''Mary is by the playhouse. 
Girls like to Elar house." 110 67 61 22 :!! 2 8 1 1 102 99 
Cutting out pictures of things 
to buy at the grocery store, 
etc. 111 
~2 4! LJ3 ~2 12 12 2 2 106 22 
6. Associating events in sequenceg What happens first 9 next, etc. 
7. Using booksj magazines ~ posters 9 coxmnercial. readiness books to 
tell what pictures say and why 
With respect to extent of use, ~percent or more of the respondents 
indicated that they used regularly the following practices~ which are 
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arranged in descending ordera 
1. Responding to story. If funny, laugh, etc. 
2. Identifying characters and actions of stories 
J. Using books, magazines, posters, cormnercial readiness books 
to tell what pictures say and why 
4. Answering thought questions about story material or experience 
5. Associating events in sequence: What happens next, etc. 
6. Inferring how characters of story felt, their reasons for 
action, and what they might say 
7. Relating stories to own real life experiences 
8. Observing and associating ideas 
No practice in this category was reported used by 50 per cent or 
more of the respondents occasionally. 
Thus, eight practices 9 or 80 per cent of the ten practices listed 
in the category, were used regularly by 50 per cent or more of the 
respondents. 
Helpfulness of the Reading Methods Course 
at Southeastern State College 
Since the major purpose of the second section of the questionnaire 
was to determine the opinions of teachers with respect to the helpfulness 
of the reading methods course, only total help, much help, and some help 
responses are discussed. Tables XV to XXIV show the data for each of 
I 
the ten categories. 
Practices for Developing Concepts 
A study of Table XV shows that 90 per cent or more of the teachers 
reported receiving help from the methods course in effecting all sixteen 
practices for developing concepts . 
TABLE.XV 
REPORTED HELPFULNESS OF THE READING METHODS COURSE AT 
SOUTHEASTERN SlATE COLLEGE IN EFFECTING READING 
READINESS PRACTICES FOR DEVELOPING CONCEPTS 
Practices 
Listening to stories read or 
told 100 
Talking about what was seen on 
a trip 96 
Taking trips about the school and 
making excursions in the 
OODUllunity 95 
Having show and tell periods 96 
Participating in dramatics: plays, 
puppet shows .. acroll movies, 
pantomime, original plays, 
representative plays. etc. 97 
Keeping schoolroom materials in 
order: cleaning up after con.,. 
struoti.on work, caring for 
tools, etc. 97 
Listening to poems read or said 98 
Having parties, picnics, and 
programs: birthday, other 
grades, parents, friends, 
others 91 
Making collections of interesting 
things: pictures, rooks, seeds, 
flowers, leaves, eta. 94 
Sharing knowledge with others 90 
Using audio-visual aids: pic-
tures, movies, slides. objects 88 
Playing group games 90 
Caring for pets, plantsp etc. 
in the classroom 89 
71 71 24 24 2 2 3 3 
4951 3739 6 6 4 4 
39 A1 41 43 ll 12 4 4 
Al43 4244 9 9 3 3 
51 53 33 34 9 9 4 4 
IJ349 3738 7 7 5 5 
43 44 45 46 7 7 3 3 
30 33 44 JJ3 8 9 9 10 
51 54 31 33 6 6 6 6 
54 ~ 'Zl 39 3 3 6 7 
51 58 23 26 7 8 7 8 
52 58 29 32 7 8 2 2 
35 38 39 44 9 10 6 7 
68 
97 97 
92 95 
91 95, 
93 97 
93 96 
92 95 
95 97 
82 90 
88 94 
84 93 
81 92 
88 97 
83 93 
Read Table XV as follows: One hundred teachers responded to the 
practice, Listening to stories read or told. Seventy-one, or 71 per cent, 
of the teachers responding believed that they had received much help from 
the reading methods course in effecting the practice. Twenty-four, or .24 
per cent, of the teachers responding believed that they had received some help 
from the course in effecting the practice. Two, or 2 per cent, of the teachers 
responding believed they had received little help from the course in effecting 
the practice. Three, or 3 per cent, of the teachers responding believed they 
had received no help from the course in effecting the practice. Ninety-seven, 
or 97 per cent, of the teachers responding to this category believed they 
had received help from the reading methods course in effecting the practice. 
Tables XVI through DIV are to be read in the same manner. 
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TABLE XV, Continued 
' 
\ 
Ol ~ 
Q) +> +> +> +> Q) +> 
Practices Ill A i::: i::: i::: ~ A A Q) Q) Q) Q) Q) (I) 
'~ 
t..) t..) 
'.j3 0 0 'a1 0 
..cl (I) Q) 
0 f-4 a f-4 +> f-4 i::: f.4 +> f-4 
0 (I) ~ Q) t8 Q) -rt (I) 0 Q) 0 (I) e-q1:: 11. 11. ~ 11. z 11. E-t p.. 
Observing work going o~ in the 
neighborhood 87 12 22 It. 7 2/z. 12 12 8 2 72 21 
Building or making things: toys, 
book shelves, play furniture, 
dioramas, puppet theatre and 
puppets, paper mache animals, 
cages for pets, room record 
book 1 etc. 21 IJ.2 !z.6 27 41 7 8 2 2 86 22 
Conducting experiments in the 
classroom 21 22 26 28 ~2 11 12 2 10 82 20 
Fifty per cent or more of the teachers reported that the course had 
been of much help in effecting the following practices, which are arranged 
in descending order: 
1. Listening to stories read or told 
2. Sharing knowledge with others 
J. Using audio-visual aids 
4. Playing group games 
5. Making collections of interesting things 
6. Participating in dramatics 
7. Talking about what was seen on a trip. 
Fifty per cent or more of the respondents believed that the reading 
methods course had been of some help to them in effecting the following 
practice: 
Observing work going on in the neighborhood 
Thus 1 50 per cent or more of the responding teachers believed that 
they received much or some help from the reading methods course at South-
eastern State Gollege in effecting 8,or 50 per cent, of the total 16 
practices in the category. 
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Practices for Stimulating Interest in Learning to Read 
A study of Table XVI shows that 91 per cent or more of the teachers 
reported receiving help from the methods course in effecting all fourteen 
practices of the category for stimulating interesting in learning to 
read. 
Fifty per cent or more of the teachers reported that the course had 
been of much help in effecting the following practices, which are arranged 
in descending order: 
1. Recognizing own name and using it on materials 
2. Listening to stories read or told by teacher 
J. Looking at picture books 
4. Watching bulletin board for interesting picture display and 
notices 
5. Browsing and handling books at a regular time 
6. Having discussion periods with whole group participating 
7. Engaging in unit organized activities 
8. Making booklets, scrap-books $ picture files, picture charts 
9. Dictating chart stories relating to unit organized activities 
10. Using books and pictures to clarify or correct ideas 
11. Arranging library corner 'With many kinds of . books in the 
classroom 
Fifty per cent or more of the respondents believed that the reading 
methods course had been of some help to them in effecting tbe following 
practice: 
Making titles and captions for pictures 
Thus, 50 per cent or more of the respondents believed that they 
received much or some help from the reading methods course at Southeastern 
TABLE XVI 
REPORTED HELPFULNESS OF THE READING METHODS COURSE AT 
SOUTHEASTERN STATE COLLEGE IN EFFECTING READING 
READINESS PRACTICES FOR STIMULATING 
INTEREST IN LEARNING TO READ 
fl.I 
+) Practices Q) +) ~ 11 Ill § ~ ~ Q) Cl) Q) 
18. 0 0 r-1 0 0 .,;:: (I) +=' (I) 
op Ill 0 ~ 5 ~ .+,) ~ s:.: ~ 0 Q) i Q) Q) ;j 0 Q) ~~ p.. 59 ll. p.. z 11. 
Listening to stories read 
or told by teacher 28 6£t 62 Z1 28 2 2 2 2 
Browsing and handling books 
at a regular time 27 (:J) 62 22 26 7 7 2 2 
Recognizing their own names. 
Using name on materials 28 66 67 21 21 6 6 2 2 
Watching the bulletin board for 
interesting picture displays 
and notices 26 (:J) 6J Z7 28 2 2 7 7 
Looking at Eicture books 27 62 ~ 27 28 !t ~ !t lt 
Illustrating storiesj rhymesj 
12oems 8 songs 2!t ~ 43 ~ ~2 7 7 2 2 
Arranging library corner, with 
many kinds of books, in the 
classroom 28 50 21 ,22 2.2 10 10 6 6 
Having discussion peri ods with 
whole g£OUE Eartici12ating 
Engaging in unit organized 
28 22 (:J) 26 27 8 8 2 2 
activities 2lt 22 22 Z7 22 2 10 .2 J 
Choosing particular stories and 
poems to be read by the 
teacher 21 44~ ,22 22 7 8 8 2 
Dictating chart stories related 
to unit activities 2/z. 24 22 ,21 .2.2 !t !t 2 2 
Using books and pictures to 
clarity; or correct ideas 26 2.2 22 ~~ 10 10 !t !t 
Making bookletsj scrapbooks, 
picture files 9 picture 
charts 27 2~ 2t 22 l!: 8 8 2 2 
Making titles and captions for 
12ictures 26 Z7 28 ~ 2Q l,2 1~ 8 8 
71 
p.. 
rl Q) +) 
::i:: ~ Q) 
~ 0 ~ 0 
E-t 11. 
22 22 
22 22 
2.2 22 
82 21 
2.2 26 
~ 22 
22 2!t 
2.2 22 
21 27 
8,2 21 
82 2!t 
22 26 
22 22 
86 2.2 
State College in effecting l2~ or 85 per cent~ of the total 14 practices 
in the category. 
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Practices for Increasing Language Ability 
A study of Table XVII shows that 87 per cent or more of the teachers 
reported receiving help from the methods course in effecting all twenty-
seven practices for increasing language ability. 
Fifty per cent or more of the teachers reported that the course 
had been of much help in effecting the following practices, which are 
arranged in descending order: 
1. Talking freely about interesting things 
2. Showing and telling about things of interest 
3. Telling stories 
4. Talking about pict.ures 
5. Talking about new words, their meaning and pronunciation 
6. Making group plans 
7. Asking questions 
8. Playing games 
9. Making story characters seem real through pictures, puppetry, 
etc. 
10. Telling stories or relating events from a picture chart 
Fifty per cent or more of the respondents indicated that the 
reading methods course had been of some help to them in effecting the 
following practice: 
Asking riddles 
Thus, 50 per cent or more of the teachers responding believed that 
they had received much or some help from the reading course at South-
eastern State College in effecting 11, or approximately 41 per cent, of 
the total 'Z7 practices in the category. 
TABLE XVII 
~ORTED HELPFULNESS OF THE READING METHODS COURSE AT SOUTHEASTERN 
STATE COLLEGE IN EFFECTING READING READINESS PRACTICES 
FOR INCREASING LANGUAGE ABILITY 
{I! ~ 
Q) +;, ~ ~ ~ (I) Practices (I) § Q) ::i::: S:: (I) (1) (I) 
~& A 0 (I) 0 ~ 0 (I) 0 ~ 
+> Ill f,) ,... ij ,... ,+) ,... i:::: ,... ,+) 0 (I) i Q) Q) •rl Q) :@ Q) 0 E:I" fJ..c Ol fJ..c H fJ..c ll. E-1 Talking freely about 
interesting things 28 68 62 22 22 2 2 2 2 22 
Talking about Eictures 22 62 62 30 30 2 2 2 2 27 
Pla;z!ng with toi tele}ihone 87 2~ 28 LJ. !J,.7 12 l{t 10 11 77 
Learning names of school equip-· 
ment·and SU:EElies 9~ 39 g 22 J7 1112 9 10 82 
Telling stories 26 61 6~ 27 28 ! ~ ~· It. 22 Asking guestions · · · 
.. 22 22 22 J22lt .7 ? ..... -~ ~ 21 
Showing and telling about things 1 . 
of interest 26 62 66 26 27 {!; !t 2 2 22 
Telling stories or relating 
events from a :eicture chart 21s. 6:9. 22 Z7 29 12 l,2. 6 6 88 
Plaiing games 27 22·.~ JJ :Z:4: 2 2 J J 2{!; 
Pla:ving store 20 22 28 It). !z.8 16 18 6 7 8! 
Looking at a picture 9 then 
describing it from memo!:Z 2~ 22 2!t 26 JS 16 17 1011 8ft 
Carrying an oral message to 
someone 2~ ~ J6 J2 27 18 12 7 7 87 
Talking about new words, their 
meaning and Eronunciation 22 22 26 2Q 22 8 8 It, It. 21 
Using a series of pictures as a 
guide in telling a long storz 28 Al tt2 i~ 12 12 2 2 22 Exnlaining things 2!t 6:2 lt,b 'f' ~o 2 10 l!: It. 20 
Telling teacher what to write 26 !it. ~ 22 2~ 12 12 7 7 89 
Making oral re:eorts 22 ~ ~ ~2 36 17 18 2 ·2 20 
Making story characters seem real 
through use of pictures, pup-
petry, flannel graphs, drawir:gs, 
dramatizations :t shadow ~a:ehs 9{!; !iQ 22 28 JO 8 9 8 9 86 
Making ~ou12 :elans 22 51 22 21 33 6 6 2 2 88 
Guessing what will happen next 92 Mt 45 25 36 17 17 3 3 96 I Dictating original poems.? songs, 
stories 22 27 28 39 £ 22 2~ 7 7 88 
Playing games that have spoken 
:earts 21 33 36 £tti: ~ 10 11 ~ a: 87 
Playing descriptive guessing 
games 27 3~ 35 !P@. 1111 2 2 92 
Illustrating word meanings with 
12ictures 97 46 tiJ. 32 J3 l{t 15 2 5 92 
Asking riddles 2J 22 .~ 2Q. 5{t 1617 2 2 88 
Planning construction ;erojects 93 !Jr. !J.7 33 J5 10 11 6 6 87 
Receiving and answering invita-
tionse Dictating letters ..;1.6 lQ l1: £ ~ 13 1~ 12 13 8~ 
73 
,+) 
i 
0 
~ 
P-& 
27 
28 87 
20 
26 
22 
27 
22 
27 
2J 
88 
22 
26 
2i 2 
22 28 
91 
9~ 
96 
93 
96 
22 
95 
9{t. 
93 
88 
74 
Practices for Developing Auditory Discrimination 
A study of Table XVIII shows that 73 per cent or more of the teachers 
reported receiving help from the methods course in effecting all twenty-
one practices for developing auditory discrimination. 
Fifty per cent or more of the teachers reported that the course had 
been of much help in effecting the following practices, which are arranged 
in descending order: 
1. Identifying the wrong word in a series of words beginning with 
the same sound 
2o Telling a word that begins or ends like another word 
3. Detecting rhyming words 
4. Telling in what way words sound alike 
5. Hearing differences in loud and soft tones 
6. Detecting initial P final 9 or medial position of a given sound 
Fifty per cent or more of the responding teachers did not indicate 
that they believed they had received some help from the reading methods 
course in effecting the practices for the category. 
Thus 1 50 per cent or more of the respondents believed that they 
received much help from the reading methods course at Southeastern State 
College in effecting 6, or approximately 28 per cent~ of the total 21 
practices in the category. 
Practices for Developing Visual Discrimination 
An examination of Table XIX shows that 77 per cent or more of the 
teachers reported receiving help from the methods course in effecting 
all fifteen practices for developing visual discrimination. 
Fifty per cent or more of the teachers reported that the course 
had been of much help in effecting the following practices/) which are 
TABLE XVIII 
REPORTED HELPFULNESS OF THE READING ME:I'HODS COURSE AT SOUTHEASTERN 
STATE COLLEGE IN EFFECTING READING READINESS PRACTIC~ 
FOR DEVELOPING AUDITORY DISCRIMINATION. 
Ill ~ Q) ti ..,, ~ i Cl) Practices I fil (I> l::c: (I> (I) ,~ .Cl 0 (I) 0 ~ 0 0) 0 rat ~ ~ e k -+:> ~ a .,.. +1 
.a~ Cl) 0(-{ (I) 0 ~ ~ £ll Aa ... .... Qa. 2 Qa E:! Detecting rhYJlling words 27 ~ ~6 26 Zl 12 12 .~· 5 22 
· Identifying the wrong word .. 
in a series 0£ words be-
~nning With same sound 86 'll. 66 20 2J 11 lJ 8 9 78 
Telling a word that begins 
or ends like another word 25 
Hea:ring d:i.£ferenoes :in 
59 62 18 19 10 ll 8 9 87 
loud and soft ,tones 24 !li. 52 21 22 12 l,J 12 13 82 
Detecting initial» final, 
or medial position of a ... 
g!ven sound 93 f:t7 ~ 20 22 15 16 1113 82 
Imitating sounds made by 
animals or machines 93 J6 39 32 34 17 18 8 9 85 
Sa~ni ~ht!!!es and Eoems 95 43 45 32 34 1415 6 6 89 
· Identifying the wrong 
word in a series of 
rhmng words 96 !Jr.7 49. 2~ 26 16 17 8 8 86 
Detecting gross differ-
enoes in words that a.re 
Eronounced for them 2lt ~ 4~ 25 ~ 16 17 1112 83 
Telling. in what way words 
sound alike 95 52 55 22 23 1213 9 2 86 
Pl9¥ing blindfold and 
telling from what direc-
tion the sound came 23 26 28 32 34 22 2ft 13 14 80 
Using the piano £or dis-
criminating between high 
,and low tones 76 19 2~ 23 30 1418 20 26 5~ 
Making UE jingles 91 20 22 J6 40 22 ~ 14 l~ 77 
Selecting f'rom three or £our 
words the aorrect one for 
comEleting·a rs.l!!!e 94 38 ~ 28 30 18 19 10 11 84 
Speaking in unison. Verse 
choirs or choral SEeald:eg 25 J2~ J6 38 13 l~ 7 7 88 
Guessing what object was 
taEEed bl the sound made 92 20 22 JQ 3J ~ 26 18 20 7~ 
Filling in the omitt,d 
rhyming word . " 94 33 ;5 36 38 15 16 10 11 84 i Making picture char'ts of obj eats 
that begin with the same sound 22 J2 ~2 31 34 1112 1112 81 
75 
ti 
0 
k 
~· 
96 
20 
91 
87 
88 
22 
95 
89 
88 
21 
8g 
73 
8~ 
20 
94 
80 
90 
2Q 
76 
TABLE fflII, Continued 
cc Pt r-i Praotioes Q) +:> i ~ ~ Q) ... ro i ::i:: s g Q) Q) Q) 
r;j 8. 0 0 ~ 0 0 r;j 0 ..c:: SJ. Q) Jot Jot Q) J.t +> Ill i l=i +> s::l ~ +> 0 Q) 0 Q) ~ (I) ii ·Q.a 0 CD &.,1 a:: li!,i ra li!,i Qi. ~ g. 
Choosing the ~ord that sounds 
most like another word I 82 ~ !t5 28 31 1112 10.11 72 80 
Distinguishing between short 
. and long sounds . 90 36 ~ 33 37 1112 10 11 so 88 
Playing games involving sound 
of voice. 
"Sometimes small, 
Sometimes tal.l, 
Guess what I am now. n 92 39 33 35 37 15 16 12 13 80 87 
arranged in descending orders 
l. Observing size, color, shape, and contour 
2o Discriminating between like and unlike pictured objects 
3. Looking at pictures and telling what was seen 
Thus~ 50 per oent or more of the respondents believed that they 
received much help from the reading methods course at Southeastern State 
College in effecting .3, or .20 per cent, of the total 15 practices in· 
the category. 
Fifty per cent or more of the responding teachers did not indicate 
that they believed they had reeei ved some help from the reading methods 
course in effecting the practices £or the categoryo 
Practices for Developing Muscular Control 
A study of Table XX shows that 65 per cent or more of the teachers 
reported receiving help from the methods course in effecting all twenty-
three practices for developing muscular control. 
TABLE XIX 
REPORTED HELPFULNF.SS OF THE READING METHODS COURSE AT SOUTHEASTERN 
STATE COLLEGE IN EFFECTING READING READINESS PRACTICES 
FOR DEVELOPING VISUAL DISCRIMINATION 
Pt 
Ol r-1 
Practices Q) +;I ~ ~ ..., (I) Ol s::: ti l:I:l i::: Q) (1) Q) Q) 
'a18. 0 0 ~ 0 0 $ 
.gi fil a> 0) .PIil ~ J.4 -t,l> J.t § ~ 0(1) ::l . Q) 
~. 
Q) 0 
~ ,';ii!·. Qi ... -m- ,St St-·····-~ Bi E::! Seeing differences and like-
nesses among real objects 27 {& ~2 21 22 
10bserv.i.ng size~ color, shape, 
lJ lJ 2 2 88 
and contour 2~ 22 22 2~ 24 12 1/z 6 6 88 
Discriminating between like 
and unlike Eictured objects 2~ 22 22 20 21 17 18 7 7 87 
Observing ;eosition and 12laoe 82 43 48 2J 26 12 17 8 2 81 
Matching forms: geometric, 
word 2 letter 2J ~2 lt:2 24 26 18 12 2 10 s~ 
Markini identical J;!airs 2:4: ~!z, !.7 Z7 ~ 17 18 6 6 88 
Playing with form boards 
designs, peg-boards, beads, 
letter blocks 21 J7 41 29 ~2 llz 12 11 12 80 
Working jig-saw EUZzles 87 ~ 28 2~ 22 21. ~ 8 2 72 
Looking at pictures and 
telling: what was seen 22 !:i2 22 27 28 1~ 12 !z. 
' 
21 
Crossing out a given word 
every time Lt occurs in a 
list 20 ~ !t,7 26 22 12 17 7 8 8.3 
Sorting~ collecting and 
matching objects or 
:eictures 21 J6 !.IQ Z'I ~ 12 21 2 10 82 
Watching clouds for changing 
shaEeSo "What do iou see?" 82 18 20 2Q J!t 22 28 16 18 7~ 
Strin~ng; beads in design 8{t 21. 2~ 2J. 22 2J 27 12 2J 62 
Playing matching games: 
Picture ''Matcho, 111 ttBook of 
Two 11 88 21 ~ Jl: J2 18 20 18 20 70 
Comparing incomplete with 
complete object or picture. 
"What is missing?" 22 37 AP 35 38 12 13 8 9 84 
77 
~ (I) 
0 
~ 
es 
21 
25-
92 
21 
22 
2ft 
88 
21 
26 
22 
20 
82 
77 
79 
91 
Fifty per cent or more 0£ the teachers reported that the course 
had been of much help in effecting the following practices, which are 
arranged in descending order: 
lo Cutting with scissors 
2. Copying word and letter forms 
78 
3. Taking part in rhythmical activities ll such as climbing, running, 
skipping 
4o Modeling clay 
5. Playing freely 9 in and out of doors 
6. Helping with housekeeping du ties in classroom 
Thus 9 50 per cent or more of the respondents believed that they 
received much help from the reading methods course at Southeastern 
State College in effecting 6, or approximately 26 per cent 9 of the totaJ. 
2.3 practices in the category. 
Fifty per cent or more of the responding teachers did not indicate 
that they believed they had received some help from the reading methods 
course in effecting the practices for the category. 
Practices for Developing Left-to-Right P'rogression 
A study of Table XXI shows that 83 per cent or more of the teachers 
reported receiving help from the methods course in effecting all twelve 
practices for developing left-to-right progression. 
Fifty per cent or more of the teachers reported that the course had 
been of much help in effecting the following practices, which are 
arranged in descending order: 
1. Following pointer with eye as teacher indicates left to right 
eye movement on chartll poster, chalk board or bulletin 
board 
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TABLE XX 
REPORTED HELPFULNESS OF THE READING METHODS COURSE AT SOUTHEASTERN 
STATE COLLEGE IN EFFECTING READING READINESS PRACTICES 
FOR DEVELOPING MUSCULAR CONTROL 
Practices 
Taking part in rhythmical 
activities, such as climbing, 
_...runru.__.=·=n-g=2~s~ki="=pp=i=n~~-.~~~~~~~7"---~=52~54.,._=2=6~Z7=-~9;__9,r..___1_0_1_0~--8~7_-.9~0 
Taldng off and putting on 
wraps, overshoes 8 aprons. etc. 100 43 43 31 31 18 18 8 8 92 92 
Helping with housekeeping 
duties in the olassrroo:m· 9.3 4'7 51, 26 28 12 13 8 9 85 .2b 
Bouncing balls 96 43 45 30 .31 13 14 10 10 86 90 
Pitching bean bags 94 .31 33 37 39 16 17 10 11 84 90 
Pla..ying freely 2 in and out doors 2J 47 51 26 28 12 1;3 8 9 85 91 
Painting 92_ 44 48 30 .3'.3 1_2 13 6 7 86 94 
Modeling clay 93 48 ~A 12 13 6 6 87 93 
Watering flowers 92 Z7 ?l 37 @ 'i.2 13 16 l? 76 83 
Working puzzles 92 32 .'.25 29_22 19 21 12 1.3 80 87 
Arranging designs and pasting 92 29 42 30 33 1.3 14 12 1.3 80 87 
Playing with 11Tinker Toys, tt 
peg boards~ form boards, 
flannel boards2 etco 
Coloring 9 ata.ying inside the 
90 31 34 3.3 37 16 18 1011 80 89 
line 2._l 45 49 ?z .32 10 11 7 8 §.4 92 
Building with floor blociks 80 Z7 34 28 35 15 18 10 13 70 88 
Finger painting _ 77 29 .38 _2,3 30 13 17 12 16 65 85 
Stringing large beads or spools 84 25 .30 28 3:3 17 20 14 17 70 83 
Tracing around pattern or over 
broken lines 92 30 33 32 35 24 26 7 8 85 92 
Taking part in rhythm band 73 2J .32 _21 29 17 23 16 22 5_7 1§. 
Playing games like ''Musical 
Chairs,• "Cowboy, tt "Fruit 
Basket" 90 26 29 38 42 12 15 13 15 77 86 
80 
TABLE XXI 
REPORTED HELPFULNESS OF THE READING METHODS COURSE AT SOUTHEASTERN 
STATE COLLEGE IN EFFECTING READING READINESS PRACTICES 
FOR DEVELOPING LEFI'-TO-RIGHT PROGRESSION 
Practices 
Following pointer with eye as 
teacher indicates left to 
right eye movement on chart, 
poster 1 bulletin or chalk 
boa.rd notice 
Reading· pictures in · sequential 
order from left to right 
Identifying left and right 
hands 
Playing games that involve left 
and right 
Reading the calendar 
Arranging material in left to 
right sequential orde~ 
Playing traffic games 
Tracing and copying from left 
to right 
Discussing pictures: "What is 
on the left side? 11 11What is 
on the right side? 11 
Playing memory games; naming 
objects in left to right 
order 
Making a calendar and keeping 
a record of the days by 
marking them off from left 
_ to right 
94 66 70 17 18 8 2 3 3 
94 59 63 24 26 7 7 4 4 
93 54 58 26 28 7 8 6 6 
91 48 53 28 31 3 3 12 13 
92 4P 43 34 37 6 7 1213 
94, 4,6 #) 29 31 8 9 11 12 
88 31 35 28 32 14 16 15 17 
94 50 53 24 26 9 10 11 12 
93 47 51 23 25 9 10 14 15 
87 _34 ;9 28 32 10 11 15 17 
101_ 39 39 38 )8 13 13 11 11 
90 39 43 29 32 7 8 15 17 
2o Reading pictures in sequential order from left to right 
3. Identifying right and left hands 
4. Playing games that involve left and right 
5. Tracing and ©opying from left to right 
91 97 
90 96 
87 93 
79 87 
80 87 
83 90 
73 90 
83 90 
79 85 
72 83 
90 89 
75 SJ 
60 Discussing pi©tures~ "What is on the left side?tt "What is on 
the right side?" 
81 
Thus, 50 per cent or more of the respondents believed that they 
received much help from the reading methods course at Southeastern State 
College in effecting 6j or 50 per cent, of the total 12 practices in 
the category. 
Fifty per cent or more of the responding teachers did not indicate 
that they believed they had received some help from the reading methods 
course in effecting the practices for the category. 
Practices for Increasing Listening Ability 
A review of Table XXII shows that 63 per cent or more of the 
teachers reported receiving help from the methods course in effecting 
all sixteen practices for increasing listening ability. 
Fifty per cent or more of the teachers reported that the course 
had been of much help in effecting the following practices)) which are 
arranged in descending order: 
lo Listening to skillful reading by the teacher or others 
2. Listening closely to follow directions 
J. Listening to poetry and music 
4. Listening to find the main point of a story 
5. Listening to stories of special interest 
6. Listening to a story so as to ask questions or make comments 
7. Carrying out requests and delivering oral messages 
8. Talking about different meanings of same word 
9. Listening to find details 
Thusp 50 per cent or more of the respondents believed that they 
received much help from the reading methods course at Southeastern State 
College in effecting 9» or approximately 56 per cent» of the total 16 
practices in the category. 
TABLE XXII 
REPORTED HELPFULNF.SS OF THE READING METHODS COURSE AT SOUTHEASTERN 
STATE COLLEGE IN EFFECTING READING,READINESS PRACTICES 
FOR INCREASING LISTENING .ABILITY 
I'll J:r (I) +> .µ +> ..., (I) Practices tll i i g w ::c: s:: (I) (I) $0 0 0 !jj 0 0 rat p. ..C1 Cl> G> 
Ol © ~ ~ ~ +> ~ 5 ~ ..., 0© i! (I) ~ 0 E•Hl:i 11. Ol IJ.o 11. :z; 11. rt 
Listening closely to 
follow directions 93 60 65 23 25 
Listening to skillfuJ. reading 
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Listening to find the main 
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an important omitted word in 
a sentence 92 22 42 l4 J7 16 18 3 3 89 
Talking about different 
mea.nin&;s for the·· same word 92 4h 2Q 32 35 8 9 6 7 86 
Listening to tape recordings 
of own stories or talks 62 16 26 1ft 23 2 1a ~ 'J.7 22 
Deciding on the meaning of a 
word in a ;earticular selection 88 I.J.. ~7 26 ~ 12 l:!t 2 10 72 
Listening to find details 20 lt2 ,:> £2 J2 12 l'J. Ii. lt 86 
Listening to a story so as to 
lt 12 ask guestions or make eomments 21 l:t.7 22 30 JJ J 2 88 
Choosing the better wq to read 
a sentence to get intended 
meani!!_g 88 ~~ 212 28 12 l{t 2 10 72 
Guessing from a picture clue 
the omitted word in a spoken 
sentence 
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Fifty per cent or more of the responding teachers did not indicate 
that they believed they had received some help from the reading methods 
course in effecting the practices for the category. 
Practices for Developing Clear Thinking 
A study of Table XXIII shows that 87 per cent or more of the 
teachers reported receiving help from the methods course in effecting 
all twenty-two practices for developing clear thinld.ng. 
Fifty per cent or more of the teachers reported that the course 
had been of much help in effecting the following practices» which are 
arranged in descending order: 
1.. Expressing ideas in original ways through: language, con-
structions» art media, dramatizations 
2o Following simple oral directions 
3. Selecting necessary materials for work 
Thus» 50 per cent or more of the respondents believed that they 
received much help from the reading methods course at Southeastern State 
College in effecting 3, or approximately 14 per oentj of the total 22 
practices in the category. 
Fifty per cent or more of the responding teachers did not indicate 
that they believed they had received some help from the reading methods 
course in effecting the praotices for the categor,yo 
Practices for Developing Interpretative Skills 
A study of Table XXIV shows tb.at 84 per cent or more of the teachers 
reported receiving help from the methods course in effecting a.11 of the 
ten practices for developing interpretative skillso 
, Fifty per cent er more of the teachers reported that the course had 
been of much help in effecting the following practices 9 which are 
TABLE XXIII 
REPORTED HELPFULNESS OF THE READING METHODS COURSE AT SOUTHEASTERN 
STATE COLLEGE IN EFFECTING READING READINESS PRACTICE'S 
FOR DEVELOPING CLEAR THINKING 
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ways through: language 9 con-
struction, art media, 
dramatization 22 26 60 28 20 2 ~ S: :9: 89 
Retelling stories 22 ~2 42 26 39 ~ 2 6 7 86 
Seeing relationships: needle 
and threadi, soap and water, 
etc. 20 il :42 .22 J9 9 10 6 7 8! 
Planning what to make and how · · 
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animals 11 colors ii etc. 22 ~ 61:2 .22 J8 12 lJ S: £t 89--2£ 
Following planned sequence of 
;erocedure 82 ~~ ~ ~2 12 l,2 2 6 8£t 24 Selecting necessary materials 
· for work 88 f!t,9 26 'Z? Jl 7 8 2 6 83 2J 
Recalling related e~eriences 86 ~2 il sQ lz.'7 2 10 2 2 8fi: 28 
Telling stories while drawing 
on chalk boaJ:"d or aJ:"ranging 
pictures on flannel board to 
show seguence of events 82 ',}2_44 26 29 16 18 8 2 81 91 
,Discussing :eertinent ex12erienoes 87 JJ 28 'J,7 !t:2 lJ 12 ~ 2 8,2 22 
Collecting and organizing 
;eiotures 2 ob,jects S9 'J,7 42 J{t ~ l{t 16 !t: 2 82 22 
Juddng the success of activiti~s 86 J8 44 ,22 J7 12 1:4 ~ 2 82 28 
Deciding on future need$ 87 Jl J6 2~ 28 17 20 6 7 81 22 
Dictating incidents for teacher 
to list on chalk board 88 ~M .2.2 JS 13 12 2 2 86 28 
Recalling events in logical 
order 8£t J§ !t:2 .2J 39 2 11 li: 2 80 22 
Answering "Whi::'' guestions 82 ~~ 28 32 9 11 7 8 78 22 
Selecting relevant ideas or 
;eictures 82 ;M40 21 J6 12 12 7 8 78 22 
Carrying out a series of requests 
in the 12ro12er order 8~ J7 J;.4 Jl 21_ 8 10 8 10 76 90 
Making and presenting movies 
of familiar stories 79 29 37 25 32 15 19 10 13 69 87 
TABLE XXIV 
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Identifying oha.raoters and 
actions of stories. "Who 
huffed and 12uffed?" 26 61~ 2J ~ 2 2 J J 2J 
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Relating stories to own real 
2/J: 5J 56 Jg J2 7 7 lt lt 20 
life e:192erienoes 2lt !iQ 5J ~ J6 6 {! lt lt 20 
Responding to story. If funny, 
lauah .. ·2 eta .. 2J 5~ 27 ~ JJ 5 5 lt lt 82 
Illustrating events in 
seguenoe. Scroll movie 86 28 ~J ~ JS 10 12 llt 16 72 
Answering thought questions 
about story material or 
ex;eerienaes 91 '9 55 ~ J2 10 11 2 2 ~ 
As·sociating events in sequence: 
What ha12:eens first I next a etc. 27 Iii. 51 ~~ l~ l{t lt lt 9J 
Using books,11 magazines,11 posters, 
commercial readiness books 
to tell what pictures sq 
and 'll!Pl 9~ 2§ 62 26 28 
Observing and associating ideas: 
6 6 lt lt 90 
"Mary is by the playhouse. 
Girls like to :9laz house. II 25 ~-~ J2 :M: 10 10 7 7 88 
Cutting out pictures of things 
to bey at the grocery store, 
etco 2, Jl~ 35 37 lif: 15 8 2 86 
arranged in descending orders 
1. Identifying characters and actions of stories 
2. Using books.11 magazines» postersi commercial readiness books 
to tell wha.t-pictures sq and why 
.'.3o Responding to story • If funny.I) laugh, etc. 
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4o Inferring how characters of story feltj their reasons for 
action, and what they mights~ 
86 
5o Answering thought questions about story material or experiences 
60 Relating stories to own real life experiences 
?o Associating events in sequence: What happens.first, next, etco 
Thus» 50 per cent or more of the respondents believed that they 
received much help from the reading methods course at Southeastern State 
College in effecting 71 or 70 per cent, of the total 10 practices in the 
categoryo 
Fifty per cent or more of the responding teachers did not indicate 
that they believed they had received some help from the reading methods 
course in effecting the practices for the categoryo 
Swnmary 
Summary of Data Relative to Use 
of Reading Readiness Practices 
An analysis of the data in Tables V through XIV reveals that reading 
readiness programs existed in the first grades of the schools in south-
eastern Oklahoma in which the respondents were teaching during the school 
year 1955-1956. 
According to Use~ Practices 
Practices for Developing Conceptso Each of the practices in this 
category was reported used to some extent by 91 per cent or more of the 
respondentso 
Fourteen of the sixteen practices 9 or 87 per cent of the category, 
were reported used regularly or occasionally by 50 per cent or more of 
the teachers who responded to these items. 
Practices !Q!: Stimulating Intereeit ill Learning to ~. Ea.ah of 
the practices in this ~ategory was reported used to some extent by 97 
per cent or more ~f the respondentso 
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Ten of the fourteen p:ir'actices, or 71 per aent of the category, were 
reported used regularly or oooasionally by 50 per cent or more of the 
teachers who responded to these items. 
Practices ~ I.n9~asing Language Abili tyo Each practice in this 
category was reported. used to SQme extent b;y 85 per cent or :more of the 
respondents. 
Twenty-four of the twenty=seven praotioes 9 or SS per cent of the 
category, were reported used regularly or occasionally by 50 per cent or 
more of the teachers who responded to these itemso 
Practices for Developing· Au.di tory Discrimination. Ea.oh practice 
in this category was reported used to some extent by 68 per eent or more 
of the respondentso 
Eleven of the twenty=one practices, or 52 per cent of the category, 
were reported used regularly or oocasional.ly by 50 per cent or more of 
the teachers wh© responded to these ite:m1. 
Practices~ Developing Visual Discrimina.tiono Each practice in 
this category was reported usl6d to some extent by 73 per cent or more of 
the respondentso 
Eight of the fifteen praotiC:"Jes 9 or 53 per cent of the ~ategory~ were 
reported used regularlf"'·by 50 per cent or more ot the teachers who responded 
to these itemso 
•, 
Practices .!:2£ DE'iivelopi~ Muscular Controlo Each of the prao·tiaes in 
,l .. '· 
this category was repiorted used to some extent by 56 per cant or more of 
} 
the respondentso 
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Thirteen of the twenty=three practicesj or 56 per eientof' the 
category, were reported used regularly or occasionally by 50 per oent or 
more of the teachers who responded to these itemso 
Practices .£2!: Developi~g Left=to=Right Progressiono Ea.oh of the 
practices in this category was reported u.s_ed to some eJF:tent by 92 per 
cent or more of the respondentso 
Eight practices~ c:ir 6'7 per oent of the category, were reported used 
regularly by 50 per cent or more <1>f the teachers who checked tham. 
Practices !2;: Increasimg Listening AbilitYo .E.!wh practice in this 
category was reported ~sed to s~me extent by 32 per cent or more of the 
respondentso 
Eleven practices, or 68 per cent of the category, were reported used 
regularly by 50 per cent or more ,of the teachers who checked. themo 
Practices for Developing Clear Thinking. Each ~f the praotioes in 
this category was reported used to some extent by 75 per cent or more of 
the respondents. 
·.~. 
Thirteen of the twenty=two practices 9 or 59 per cent of the category, 
were reported used reglllarly or occasionally by 50 per cent or more of 
the teachers who responded to these items. 
Pracrtiees !QI Developing In terpreta.ti ve Skills. Each of the 
practices in this category was reported used to some extent by 86 per 
cent or more of the respondents. 
Eight practices 9 or 80 per cent of the category 9 were reported used 
regularly by 50 per cent or more o:f the teachers who checked them. 
According to Use~ Categories 
With respect to per cent of total usei of the practices by the 
respondents 9 the categories ranked in descending order as tollowss 
1. Interest in Learning to Read 
2. Left-to-.R:ight Progression 
J. Concepts 
4. Interpretative Skills 
5. Language 
6. Clear Thinking 
7. Visual Discrimination 
8. Auditory Discrimination 
9. Muscular Control 
10. Listening 
With respect to per cent of regular and occasional' use of the 
practices by 50 per cent or more of the respondents, the categories 
ranked in descending order as ·follows: 
1. Language 
2. Concepts 
J. Interpretative Skills 
4. Left-to-Right Progression 
5o Interest in Learning to Read 
6. Listening 
7. Clear Thinking 
8. Muscular Control 
9. A.uditory Discrimination 
10. Visual Discrimination 
Stµ11I11ary of Data Relative to Helpfulness of 
Reading Methods Course 
The data concerning the helpfulness of the reading methods course 
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as ot'fered at Southeastern State College have been swmnarized by categories 
\ 
or factors of reading readiness amenable to teaching. The categories 
have been ranked according to total helpfulness, much and some help. 
According to Helpfulness EI, Categories 
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With respect to the total helpfulness of the course, the categories 
ranked in descending order-. as follows: 
1. Interest in Learning to Read 
2. Concepts 
3. Clear Thinking 
4. Language 
5. Interpretative Skills 
,h. Left-to-Right Progression 
7. Visual Discrimination 
8. Auditory 
9. Muscular Control 
10. Listening 
With respect to much help and some help, the categories ranked in 
the following :descending order: 
1. Interest in Learning to Read 
2. Language 
3. Listening 
4. Concepts 
5. Interpretative Skills 
6. Muscular Control 
7. Auditory Discrimination 
8. Left-to-Right Progression 
9. Visual Discrimination 
10. Clear Thinking 
In Chapter Va sUllllilary of the studyp the findings, conclusions, 
and recommendations will be presented. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Introduction 
The need, purposes, and plan of the current study are presented 
in Chapter I. The problem of the study was to find out 'What reading 
readiness practices were being used and the extent to which they were 
being used in certain first grades in southeastern Oklahoma during the 
school year 1955-1956, and to secure the opinions of the teachers of 
these first grades as to the helpfulness of the reading methods course 
at Southeastern State College in developing their reading readiness 
programs. The study was limi tad to graduates of Southeastern State 
College, between the years 1925 and 1955, who were teaching first grade 
during 1955-1956 in the twelve counties 'Which comprise the southeast 
district of Oklahoma. A check list of reading readiness practices was 
compiled from authoritative writings and was submitted to a jury of 26 
jury educators. 
From the check list the questionnaire used in the investigation 
was developed and subj~cted to a trial run. The questionnaire was then 
mailed. Returns were received from 114 of the persons to whom the 
questionnaire had been sent. 
A survey of research and literature related to the need for reading 
readiness programs, general factors of reading readiness , factors 
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amenable to teaching , and types of practices for developing the factors 
is included in Chapter II. 
The development of the questionnaire is presented in Chapter III. 
A check list of 214 reading readiness practices was developed from the 
literature surveyed in Chapter IL The reading readiness practices 
were grouped uzner ten categories~ suggested by authorities as amenable 
to teaohingo The ten factors or categories were: (l) Concepts, 
(2) Interest, (3) Language, (4) Auditory discrimination, (5) Visual 
discrimination, (6) Muscular control, (7) Left to right progression, 
· (8) Listening, (9) Clear thinking» and (10) Interpretative skills. 
The check list was subnitted to an advisory committee, a jury of 26 
educators, and a trial runo R,efinement of the check list resulted in 
a list of 176 reading readi.ness practices, grouped under the ten 
categories. The praotioes were arranged in questionnaire form and 
subni tted to the respondents of the study, limited as discussed in 
Chapter I. The questionnaire had two partsa (l) items related to use 
of practices and ( 2) items related to helpfulness of the reading methods 
course at Southeastern State College. 
The method of procurement of the data of the study am the plan for 
presentation of the data are discussed in Chapter IV. 
Data for the stui1 were secured by asking the respon::lents to check 
the 176 reading readiness pract ices in relation to u.se under the headings 
Regularly, Oooasionally , Seldom, and ~. Space was provided for 
respondents to give reasons if they reported never using a practice. 
The total number of responses to each item was tabulated. This was 
called Total Responseo The number of responses to regularly used, 
occasionally used, seldom used ~ and never used were tabulated. The 
number of responses to l'egularly used ~ occasionally used, and seldom 
used were addedo The sum was called Total Use. 
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Per cent of total use was obtained by dividing tot al use by total 
response. All other per cents 9 r elating to use 9 were obtained in the 
same manner. 
Tables V through XIV show the number and per cent of persons using 
each of the 176 practices for developi ng reading readiness. 
Additional data f or the study were provided by asking 1.he 
respondents to check the 176 read:1.ng readiness practices in relation 
to the helpfulness of the reading methods course at Sout.heastern State 
Coll,~ge under the headings Much ~ Some 1 Li t t le ~ and None . The total 
number of responses t o each of the 176 practices was tabulated. This 
was called Total Responseo 
The total number of responses to much~ l ittle ~ some ~ and none 
were tabulatedo 
The number of responses to much, little 9 and some were added . 
The sum was called Total Helpfulness. Per cent of t otal helpfulness 
was obtained by dividing total helpfulness by total response. All 
other per cents ~ r elating to helpfulnes s v were obtained in the same 
manner. 
Tables XV through .XXIV show, for each of the 176 p:r,;•actices l) the 
munber and per cent of persons who believed that the reading methods 
course at Southeastern St ate College had been helpful . 
The data in the twenty tables were analyzed (1) with respe©t to 
use of individual practices within categories , i ncluiing total use 
and regular and occasional use by 50 per cent or more of t he respondents 
and (2) with respect t o helpfulness of the reading methods course in 
relation to individual practices~ including responses of much, little, 
and some help. These data were summarized according to practices 
within the ten categories and then with respeot to the categories as 
wholes. 
The limitations of the study were: the acknowledged limitations 
of the questionnaire technique for securing data , the limited popula-
tion, the limited- sampling, the subjectivity of responses~ and the lack 
of verification of responses. 
Findings 
With respect to use of practices, data in Tables V through XIV 
indicate the following findings: 
1. Each of the 176 practices on the questionnaire was reported 
used by 32 per cent or more of the respondents. 
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2. Seventy-three, or approximately 41 per centi of the 176 practices 
were reported used by all respondents who checked them. 
3. One hundred twenty-one, or approximately 68 per cent, of the 
176 practices were reported used regularly or occasionally by 
50 per cent or more of the respondents. 
4. In terms of total use of reading readiness practices within 
each category as ?>eported by the respondents:1 the five top 
categories 9 ranked in descending order, were: Interest in 
learning to read~ Left to right progression» Concepts» Inter-
pretative skillsi, and Language. 
5. In terms of regular or occasional use of practices within the 
categories by 50 per, cent or more of the respondents i the five 
top categories i ranked in descending order, werea Language, 
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Concepts, Interpretative skills, Left to right progression, and 
Interest in learning to read. 
With respect to the helpfulness of the course, data in Tables XV 
through XXIV reveal the following findings: 
1. The reading methods course at Southeastern State College was 
reported to have been helpful with respect to each of the 
176 practices listed on the questionnaire. 
2. In terms of total helpfulness of the course relative to reading 
readiness practices within the categories, the five top cate-
gories, ranked in descending order, were: Interest in learning 
to read, Concepts, Clear thinking, Language, and Interpretative 
skills. 
3. In terms of much help, the five top ranking categories in 
descending order were: Interest in learning to read, Language, 
Listening, Concepts, and Interpretative skills. 
With respect to relationships between use of reading readiness 
practices and the helpfulness of the reading methods course at South-
eastern State College, the data show the following findings: 
1. In terms of total use and total helpfulness, there is agreement 
among four of the five top ranking categories: Interest in 
learning to read, Concepts, Interpretative skills, and Language. 
2. In terms of regular and occasional use by 50 per cent or more 
of the respondents, and total helpfulness of the course, there 
is agreement among four of the five top ranking categories: 
Interest in learning to read, Concepts , Interpretative skills, 
and Language. 
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Conclusions 
From the findingsll based upon the replies of 114 graduates of South-
eastern State College who were teaching first grade in the twelve 
counties comprising the southeastern district of Oklahoma during the 
school year 1955=1956, the following conclusions are drawn: 
lo Rea.ding readiness programs existed in all reporting schools. 
2o The 73 practices» or approximately 41 per cent of the 176 
reading readiness practices in the questionnaire, which were 
reported used by all respondents, were common to the reading 
readiness programs of the respondents. 
3. The 121 practicesll or approximately 68 per cent of the 176 
reading readiness practices on the questionnairell which were 
used regularly or occasionally by 50 per cent or more of the 
respondents were, t hereforell relatively common to the reading 
readiness programs of the respondentso 
4. The five top ranking categories of practices in terms of use, 
Interest in learning to read, Left to right progressionll 
Concepts, Interpretative skills.P and Languagejl made up a 
common core of categories used in the reading readiness programs 
of the respondents. 
5. The reading readiness programs of the respondents were closely 
related to the help reported given to the respondents by the 
reading methods course at Southeastern State College in as 
much as the respondents report that they use most frequently 
those practices and categories for which they report having 
received most help. 
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Recommendations 
Based upon the findings and conclusions, the following recommenda-
tions are made: 
1. Strengthen the areas of the reading methods course for those 
categories which were reported least used and for which teachers 
reported rece:f.ving least help. These are: Left to right pro-
gression, Visual discrimination, Auditory discrimination, 
Muscular control, am Listening. 
2. Supplement the current study.by a follow-up investigation to 
check by observation and interview reported practice against 
actual practice. 
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APPENDIX! 
NUMBER AND DFSCRIPTION OF 'lliE READING METHODS COURSE 
AT SOUTHEASTERNSTAf'E COLLEGE, DURANT, OKLAHG1A, 
FRCM 1925 TO l95f 
1925-1927 Education 28A, Primary Reading 
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A study of literature for children in sufficient detail to 
give a basis for the appreciation, selection and presentation 
of the best and most suitable material for the kindergarten 
and primary school. Folk and fairy tales, myths, fables, 
legends, realistic stories, literary wholes, rhymes and 
poetry will be considered. A careful classification of this 
material will be made according to its fitness for various 
ages and purposes. Two hours' credit. 
1927-19.35 F,ducation 10 (28A), Primary Reading 
A study of literature for children in sufficient detail to 
give a basis for the appreciation, selection, and representation 
of the best and most sui. table material for kindergarten and 
primary methods; folk and fairy tales, myths, fables, legends; 
realistic stories, rhymes and poetry, a careful classification 
of this material according to its fitness for various ages and 
purposes. Prerequisites, Psychology 1 and Education 1. Two 
hours credit. 
1935-19.37 Education 10, Primary Reading 
A study of reading, including an analysis of what reading is, 
the various purposes for reading, the selection of content, 
and effective methods of instruction applicable to the primary 
grades. Demonstrations. Prerequisite: Education 2. (2 hours 
credit) 
1937-1952 Education 342, Materials ~ Methods of Teaching English in the 
Elementary Grades 
Objectives and methods in teaching elementary reading and 
language; development of necessary habits, attitudes, skills, 
and appreciations. Emphasis upon work of the primary grades. 
(Credit, 2 hours) 
1952-1954 Education 342, Methods ~ Materials in Elementary Language ~ 
Objectives and methods in teaching elementary reading and 
language; development of the necessary habits, attitudes, 
skills, and appreciation. Emphasis upon the work of the 
primary grades. Credit: two hours. 
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1954-1955 Education .34.3, Methods ~ Materials ;i:B Elementary Language 
~ 
Objectives and methods in teaching elementary reading and 
language; development of necessary habits, attitudes., skills, 
and appreciation. Emphasis upon the work of the primary 
grades. Credit: three hourso 
*The course numbers and descriptions were copied from the catalogues 
of Southeastern State College, Durant, Oklahoma. 
APPENDIX! 
COLLEGE INSTRUCTORS WHO HAVE TAUGHT THE READING METHODS COURSE 
AT SOUTHEASTERN STATE COLLEGE BETWEEN 
1925 AND 1955* 
o. R. Bridges 
Bertha Byrns 
Bonnie Lela Crump 
Sally Leonard 
Elizabeth McKinney 
Effie Montgomery 
Clara Belle Morgan 
Effie Saffold 
Irene Seri vener 
Anne Semple 
Marion Severance 
C. B. Trammell 
41This list may not be complete but it includes all those that a 
check of available college records substantiates as having taught the 
course. 
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APPENDIX !! 
.ADViSORY COMMITTEE FOR THE JURY CHECK LIST 
•· 
The advisory- committee included the following personnel from the 
Oklahoma Agricultural and Mechanical College, Stillwater, Oklahoma: 
Dr. Ida T. Smith, Chairman 
As·sociate Professor of Education 
Dr. J. Andrew Holley 
Dean of the School oi' Education 
Dr. Roy Sommerfeld 
· Associate Professor of Educational Psychology 
Dr. Morris s. Wallace 
Professor of Educational Administration 
Dr. Virginia Messenger Stapley 
Head of the.Department of Family Relations and Child Development 
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APPENDIX Q 
Registrar 
Dear Sir: 
703 N. Third Ave. 
Durant, Oklahoma 
September 1, 1955 
109 
Please send me by return mail, if possible, the name and address 
of the person who teaches the methods course, ~ Teaching of 
Reading~ the Elementary Grades, in your Department of Education. 
I need this information for a survey that I am making under the 
direction of the Graduate School of Oklahoma A. andM. College. 
Your co-operation and help will be greatly appreciated. 
Yours very truly, 
Marion Severance 
Associate Professor of Education 
Southeastern State College 
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JURY OF COLLEGE INSTRUCTORS 
I>r. Ida T. Smith 
Associate Professor of Education 
. Oklahoma A and. M College 
Stillwater, Oklahoma 
Jk.. J. Andrew :'.liolley. , , 
Dean School of .,Education , . ''•,' '' ,' . 
Oklahoma A anq.: M · College. 
Stillwater, Oklah<>m.a .. ·.· .. 
' ~ i' .,,· ... •· 
Dr. Virgini~'J.fj, S\apley 
· Head,. Departmfitht. of FaJJ1il.y 
Relations ang.'"Gln.l~ Develppment 
Oklahoma/'! 'a'nd M College 
Stillwa'l,,:r, Oklahpma 
'.-' "'·)~. ·~ :•. . .. ' ' ..... 
,-.,,_ :: ·_.:_ i t. ·; ' . ', . ,,.. 
Dr. Roy_ E:. $ollllllerfeld,c. ., 
· Assooiate··Profess.o:r .. of Educa-
tional Psychol~gy ·· · 
Oklahoma A: a.n4: M ·: College 
Stillwai.~,. O~ahoma. 
Mrs. Virg;~a. ~:~ Marsd~n . 
Assistant:'Professor of Education 
Oklahoma Pi. and., ~ ... College 
Stillwa~ei.:-; _Oklahoma · 
Miss Matti};i ;L* Driskill· .. 
Associate Professor of Education 
Southwe:;Jtern Sta.ta College 
Weatherford,·• .. Qlclahoma 
Miss Matti-e Lyday 
Instructor· in Education 
Northwest~rn State College A, va Oklahoma :... · 
P- ' ' . 
.· : ·-
Miss Loris" DeFigh : 
Assistant Professor of Education 
Tulsa Uni versi.ty . 
Tulsa, Oklahc,m.a 
Mrs. Clyde Fergµson 
Department of Education 
Central State.College 
Edmond, Oklahoma 
Dr. Ernest A. Jones 
Reading Laboratory 
Northeastern State College 
Tahlequah, Oklahoma 
Miss Nell Dean 
Department of Eduoa.tion 
East Central State College 
Ada, Oklahoma 
Miss Ruth Elder 
Associate Professor of Education 
University of Oklahoma 
Norman, Oklahoma 
Dr. William B. Ragan 
Professor of Education 
University of Oklahoma 
Norman, Oklahoma 
Dr. Bernice Owens 
Department of Education 
Phillips University 
. Enid, Oklahoma 
Mr. o. R. Bridges 
Associate Professor of Eduoation 
Southeastern State College 
Durant, Oklahoma 
Dr. Sally Leonard 
Associate Professor of Education 
Southeastern State College 
Durant, Oklahoma 
Miss Elizabeth McKinney 
Associate Professor of Education 
Southeastern State College 
Durant, Oklahoma 
Miss Clara Belle Morgan 
Associate Professor of Education, 
Emeritus 
Southeastern State College 
Durant, Oklahoma 
Miss Irene Scrivener 
Associate Professor of English 
Southeastern State College 
Durant, Oklahoma 
Dr. Anne Semple 
Associate Professor of Education 
Southeastern State College 
Durant, Oklahoma · 
Dr. c. B. Trammell 
.Associate Professor of Education 
Southeastern State College 
Durant, Oklahoma 
Miss Vivian Dqwn~ 
Associate Professor of Speech 
Southeastern State College 
Durant, Oklahoma 
Miss Constano~q~pruce 
40 5 North Donald 
Bethany Nazarene College 
Bethany, Oklahoma 
Miss Lenna Smock 
531 West University 
Oklahoma Baptist University 
Shawnee, Oklahoma 
Mrs. Velma Riordan 
Oklahoma City University 
Oklahoma City, Oklahoma 
Louie Eo Harris 
Associate Professor of Education 
Oklahoma College for Women 
Chickasha, Oklahoma 
Miss Rada Rarick 
Associate Professor of Education 
Panhandle A and M College 
Goodwell, Oklahoma 
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JURY OF EXPERIENCED FIRST-GRADE TEACHERS 
Mrs. Maude Henry Jones 
Madill, · Oklahoma 
Mrs. Anna Mae Massey 
Kingston, Oklahoma 
Mrs. Elvin Cook 
Durant, Oklahoma 
Mrs. Ozella Shipp 
Blue, Oklahoma 
Mrs. Mary Wilson 
Caddo, Oklahoma' 
i 
Mrs. Vera Murphy: 
Bokchito, Oklahoma 
Mrs. Louise Carroll 
Calera, Oklahoma 
Mrs. Eunice Graham 
204 West Willow 
Durant, Oklahoma 
Mrs. Mary Jane Houghton 
Box 186 
Durant, Oklahoma 
Miss Aileen Johnson 
910 West Duke 
Hugo, Oklahoma 
Miss Esther Blackwell 
Checotah, Oklahoma 
Mrs. Rosalie Bennett 
Orr, Oklahoma 
Mrs. M. H. Laney 
Bennington, Oklahoma 
Mrs. Hattie Byrd 
Madill, Oklahoma 
Mrs. Lottie A. Trimner 
Oakland, Oklahoma 
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Durant, Olclahoma 
October 8, 1955 
Under the direction of the Graduate School of Oklahoma 
A~ and M. College, I am 1llldertaking a study in which I believe 
you will be interested. In order to make the study, however, I 
need your assistance. 
I mn planning a survey by which I expect to ascertain tlle 
reading readiness practices being used by graduates of Soutll-
eastern State College, from 1925 to 1955, who are now teaching 
first grades in the twelve counties of southeastern Oklahoma· and 
to find out to what extent the college course in reading theory 
has helped these teaoher_s with their reading readiness programs. 
A list of practices has been compiled from authoritative 
writings on reading readiness. These practices have been grouped 
into ten areas. The areas represent phases of reading readiness 
which most authorities agree can be influeneed by' teaching and 
guidance. 
A jury, composed of college teachers of reading theory and 
of public school teachers with at least ten years of :f.'irst grade 
teaching experience, has been selected to validate, by' value 
judgment, these items or practices for a questiormaireo Space 
has been left at the end of each area for •1wri te-in tt items, 
comments, and criticisms. 
You have been selected as a well-qualified person to serve 
on this jury to validate the items. 
When all judgments have been tabulated, the survey question-
naire will be developed and will be sent to the selected first 
grade teachers in southeastern Oklahoma. 
11.3 .. 
Will you please check the enclosed ·· ust of reading readiness 
practices and return it, if possible, by October 240 I hope you 
will £eel free to add suggestions or criticisms.· Your cooperation 
will be greatly appreciated. 
Enclosures - 2 
Sincerely, 
Marion Severance 
Associate Professor of Education 
Southeastern State College 
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Durant, Oklahoma 
January 1.3, 1956 
Under the direction of the Graduate School of Oklahoma A. and M. 
College, I am undertaking a study in which I believe you will be 
interested. In order to make the study, however, I need your assistance. 
I am planning a survey by which I expect to ascertain the reading 
readiness practices being used by graduates of Southeastern State College, 
from·1925 to 1955, who are now teaching first grades in the twelve counties 
of southeastern Oklahoma and to find out to what extent the college course 
in reading theory has helped these teachers with their reading readiness 
programs. 
A list of practices has been compiled from authoritative writings on 
reading readiness. These practices have been grouped into ten areas. 
The areas represent phases of reading readiness which most authorities 
agree can be influenced by teaching and guidance. 
A jury, composed of college teachers of reading theory and of public 
school teachers with at least ten years of first grade teaching experience_, 
has validated by value judgment these items or practices for the survey 
questionnaire. 
The objective behind the immediate study is to assist teachers and 
future teachers in planning reading readiness programs for their schools 
so that these programs will be ·more helpful to children who are learning 
to read. 
Will you please check the enclosed questionnaire and return it, if 
possible, by January 28. The following directions will help you in checking 
the questionnaire: If the practice is an integral part of your reading 
readiness program and you use the practice habitually, check Regularly. 
If the practice is an integral part of your program but you use it only now 
and then, depending on its need and appropriateness, check Occasionally. 
If the practice is at sometime a part of your prereading program but rarely, 
check Seldom. If the practice is not a part of your program and under no 
circumstances do you use it, check Never. Judgments will be held in con-
fidence. Results will be tabulated anonymously. Your cooperation and 
promptness will be greatly appreciated. 
If you wish a copy of the results of the questionnaire, please 
indicate by marking item #15 of GENEIµL INFORMATION. 
Enclosures - 2 
Sincerely, 
Marion Severance 
Associate Professor of Education 
Southeastern State College 
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READING READINF.SS PRACTICF.S IN BEGINNING FIRST GRADF.S 
OF SOUTHEASTERN OKLAHOMA 
I. GENERAL INFORMATION 
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1. Name of teacher reporting: _________________ _ 
3. Classification of School: Dep~dent. __ Independent __ (Check) 
4. How many years have you taught schoo.l: 1,2,3,4,5,6,7,8,9,lO,More 
(Circle) 
5 .. How many years have you taught first grade: l,2,3,4,5,6,7,8,9,lO,More 
(Circle) 
6. When did you graduate from s.s.c.: 1925-1930_ 1931-1935_ 
1936-1940_ 1941-1945_ 1946-1950_ 1951-1955_ (Cheak). 
7. What degrees do you hold: A.B._ A.B. in E:d._ B.s._ 
B.$. in Ed. M.A. M.A .. in Ed. M.S. M.S. in Ed. M. T. Ed'Ji:' Pii:i5'. Others - - -
' 1 -- - '""."."'.'"' (Check) 
8. Have you had a methods course in the teaching of reading at s.s.c.: 
Yes No Elsewhere: Yes No 
(Cheak)- (Check) -
9. Do you have a reading readiness program in your first grade: 
Yes No 
(Cheak)-
10. In general, if you took a course in reading methods, do you believe 
that the course helped you to develop a satisfactory reading readi-
ness program: Much_ Some Little_ None_ 
lCheck) . 
11. Do you keep records of behavior to furnish objective evidence of 
growth toward readiness: 
a. Anecdotal Yes No_ 
b. Cumulative Yes--- No (Cheek) 
e. Work Samples Yes No 
d. Otners. Describe briefly ______________ _ 
12. Do you use rating scales or tests of: 
a. SociaJ. Maturity Yes_ No_ 
b. Emotional Maturity Yes_ No_ 
o. Mental Maturity Yes_ No 
d. Readiness Yes No---
e •. Others. Describe briefly_-_____________ _ 
(Check) 
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1.3. Do you take the entire class through the same readiness program: 
Yes_ No_ If the answer is NO, how do you determine the groups: 
a. Teacher Judgment Yes_ No_ 
b. Readiness Tests Yes No 
c. Observation Yes- No-
d. Mental Age Yes No (Ckeck) 
e .. Teacher Made Tests Yes No 
f. Rating Scales Yes No 
g. Records of Growth Yes_ No_ 
14. How many weeks do you usually devote to the readiness program: 
o,1,2,.3,4,5,6,7,8,9,10,More 
(Circle) 
15. Do you want a copy of the results of the questionnaire: Yes No 
:c.. (Cheak)-
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II. PRACTICES USED AND JUDGMENT OF COURSE CONTRIBUTION 
Direction for checking: please indicate your· opinions by marld,ng (f') 
in the appropriate spaceso 
Practices for Developing Extent to Which Practices are Used Extent 
Readiness for Reading in to Which 
Beginning First Grades 
'' Reading 
Course 
Hel1 ed. 
~ I~ A. EXPERIENCES FOR DEVELOPING . ·~ § If the answer is Q) CONCEPTS i ~ lJ ·Jot never please state Cl) ~ 21 C) ~ ~ why 1 ~ +> ~ C) Q) Ji. ;j 0. 0 tll :z: ~ :z: 
1 .. Listening to stories read 
or told. 
2. Talking about what was 
seen on a tri'o. . 
3. Taking. trips about the 
school and maldng excur ... 
sions in the communitv. .. · 
4. Having show and,,,tell: 
Periods. 
5. Participating in dramatics·: 
plays, puppet shows, 
scrolls, movies, panto~me,. 
original plays, representa-
tive nlavs. etc. 
6. Keeping schoolroom mate-
rials in order: cleaning 
up after . cqnstruction work, 
caring for tools. etc. ; 
7. Listening to poems read.or 
said •. I: 
8. Having parties, picnics:, 
and programs: birthday, 
0 other grades, parents, 
friends. others. .. 
9. Making collections of in~' 
teresting things: pie-
tures, rocks, se·eds, 
flowers. leaves. etc. 
10. Sha.ring knowledge w:i. th 
others. . ., 
11. Using audio-visual. aids: 
pictures, movies, slides, 
ob1ects. 
12. Pla:vinsr i?rOUP games. 
13. Oaring for pets, plants, 
etc •. in the classroom. I 
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Practices for Developing Extent to Which Practices are Used Extent 
Readiness for Reading in to Which 
Beginning First Grades Reading 
Course 
Heltied 
Ao EXPERIENCES FOR DEVELOPING 
,!::j ~ If the answer is CONCEPTS, Continued ~ § ~ please state Q) •ri ~ why j Cll r (I) ~ Cl) aj .g 0 ,1 6 -+3 a ~ i .,; ~ ~ . tll ..:i 12:. 
14. Observing work going on 
in the nei!2'hborhood. 
150 Building or making things: 
toys, book shelves, play 
furniture, dioramas, 
puppet theatre and puppets, 
paper mache animals, cages 
for pets, room record 
book. etc. ! 
16. Conducting experiments 
in the classroom. I 
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Practices £or Developing Extent to Which Practices are Used Exterit 
Readiness for Reading in to Which 
Beginning First Grades Reading 
Course 
Helt ed 
' i Bo EXPEJ,UENCES FOR STIMULA- !:t If the anS}"«iW is TING, INTEREST IN LEARNING never please state 
TO READ .fJ '" ;g ,., why (I) a tll ~ (If ~ f 13 (I) (I) 0 ~ +' a $ I~ , .. ! I~ ~ Cll ,;:I !!2': 
1. Listening to stories ·~·· 
read or told bv teacher. 
2. Browsing and handling 
books at a reirul ar time. 
3. Recognizing their own 
names. Using name on 
materials. 
4. Watching the bulletin 
board £or interesting 
picture di splays and 
notices. 
s. LookinlZ at nicture books. 
6. Illustrating stories, 
rhvmes. noems .. son!Zs. 
7. Arranging library corner, 
with many kinds of books, 
in the classroom. 
8. Having discussion periods 
with whole group participa-
tine". 
9. Engaging in unit 
or!Zanized activities. 
10. Choosing particular 
stories and poems to be 
read hv the teacher. 
11. Dictating chart stories 
related to unit activities. 
12. Using books and pictures 
to clarify or correct 
ideas. 
13. Making booklets, scrap-
books, picture files, 
nicture charts. 
14. Making titles and captions 
for nictures. 
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Practices for Developing Extent to Which Praetioes are Used Extent 
Readiness for Reading in to Which 
Beginning First Grades Reading 
course 
Hel 1ed 
C. :gf>ERIENOFS FOR INCREASING ! ~ ~ If the answer is LINGUISTIC ABILITY : {ii fi never please state ~ s G> I] ,O ~ why l !jj «r "Cl .c: I 0 ,-f t s 1;' ,G) 0 Ir! 0 IM 0 1.,,., I~ !Z 
1.. Talking freely about 
interestiniz thine:s. 
2. Talkine: about Diotures. 
3. Plaviniz with tov teleohone. 
4. Learning names of school 
eauinment and sunnlies. 
'i. Telling stories. 
6. Aski.ng auestions. 
7. Showing and telling about 
thinlls of interest. 
8. Telling stories or relating 
events from a oioture chart. 
· 9. Plavina izames. 
10. PlavinE? store. 
11. Looking at a picture, then 
describine: it from memor:.v. 
12. Carrying an oral m~ssage 
to someone. 
1;3. Talking about new words, 
their meaning and pro- . 
nunciation. 
14. Using a series of pictures 
as a guide in telling a 
loni;z storv. 
ls. , Ernlai nine: thine:s. 
16. Telling teacher what to 
write. 
17 •. ,Makimr oral reoorts. 
18. Making story characters 
seem real through use of 
pictures, puppetry, flan-
nel graphs, drawings, 
dramatizations, shad.ow 
crranhs. 
19. Makin&? l:!Toun nlans. 
20. Guessing wha. t will happen 
next. 
2l. Dictating original poems, 
SOrlD'S. stories. 
22. Playing games that have 
. snoken oarts • 
2;3. Playing descriptive 
1ZUessin2 2ames. 
f r 
Practices for Developing Extent to Which Practices are Used 
Readiness for Reading in 
Beginning First Grades 
l i c. EXPERIENCFS FOR INCREASING ·~ · If the answer is LINGUISTIC ABILITY, H never please state :~ ~ :e -Continued ~ •fO ~ why al ~ ~ 0 
~ I~ (I) 1.! lrft 
24. Illustrating word meanings 
with nictures. 
25. Askinli? riddles. 
·-
26. Planning construction 
nro:1eats. 
Z7 .• Receiving and answering in-
vitations. Dictating 
letters. 
l2l 
Extent 
to Which 
Reading 
Course 
Haloed 
.cl Q) 
0 ~ 
i~ rft 
(I) g 
1:'3 
G) 
e 
iz 
. 
, 
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.. 
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D. EXPERIENCF.s FOR DEVELOPING 
I~ 
If the answer is 
AUDITORY ACUITY 0 ~ please state 
'v1 la why (I) ,~ 0 ~ ~ Q1 ~ ~ -5 Q) 21 () ~ +> I~ 18 (I) 1..S ~ 0 tll !Z tll z 
1. Detectina rhvminfl words. .. . 
2. Identifying the wrong word 
in a series of words be-
flinning with same sound. 
3. Telling a word that begins 
or ends like another word. 
4o Hearing differences in 
loud and soft tones. 
5. Detecting initial, final, 
or medial position of a 
!liven sound. 
6. Imitating sounds made by 
animals or machines. 
7. Savina rhvmes and ooems. 
8. Identifying the wrong 
word in a series of 
rhvminiz words. 
9. Detecting gross differ-
enoes in words that are 
oronounoed for them. 
10. Telling in what way words 
sound alike. 
11. Playing blindfold and 
telling from what di.rec-
tion the sound came. 
12. Using the piano for dis-
criminating between high 
and low tones. 
1 '3., Makiniz uo .iini::!'les. 
14. Selecting from three or 
four words the correct one · 
for oomnletiniz a rhvme. 
15. Speaking· in um.son. 
Verse choirs or choral 
sneakini;z •.. 
16. Guessing what object 
was tapped 'by the 
sound ma.de. 
17. Filling in the omitted 
rhVllliniz word. 
18. Making picture charts of 
objects that begin with 
the same sound. 
Practices for Developing Extent to Which Practices are Used Extent 
Readiness for Reading in to Which 
Beginning First Grades Reaaing 
Course 
Helned 
~ 
D. EXPERIENCES FOR DEVELOPING 
.!:i ] If the answer is AUDITORY ACUITY, Continued ~ 0 never please state ..-f 
.~ why G) 1 I'll t ~ ro "O ..c: G) 8 0 ] 0 6 +> 8 G) .~ •rl 0 ~ z Cll ..:I z 
19. Choosing the word that 
sounds most like another 
word. 
20. Distinguishing between 
short and long sounds. 
21. Playing games involving 
sound of voice. 
"Sometimes small, 
Sometimes tall, 
Guess what I am now." 
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Hel ed 
Eo EXPERIENCFS FOR DEVEU!IPING ti It If the answer is VISUAL ACUITY 
·J.t 0 ~ please state 
1(.ij o,-f a why a) i Ol 0 ~ ~. (I) m ;I ~ a) 0 I> 
1.~ 
+> i:::: 2 1.Q '-~ i~ .a "1'.:111.£ 
1. Seeing diffe.rences and ! likenesses among real 
obiects. 
2. Observing size, color, I 
shane. and contour. 
;. Discriminating between 
like and unlike pictured I 
ob foots. I 
4. Observing position and 
nlace. 
5. Matching forms: geometric, 
word. letter. 
6. Markinll identical nairs. 
7. Playing with form boards 
designs~ peg=boards, I 
beads. letter blocks. "• 
8. Workintz _iie:-saw ouzzles. 
9. Looking at pictures and 
tellinll what was seen. 
10. Crossing out a given word 
every time it occurs in a 
list. 
11. Sorting, collecting and 
matching objects or 
nictures. 
12. Watching clouds for chang-
ing shapes. 11What do you 
see?" 
13. Strinllinll beads in desie:n. 
14. Playing matching games: 
Picture 11Matcho, 0 "Book 
of Two .. " 
150 Comparing incomplete with 
complete object or pie-
ture. "What is missine:?• 
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Readiness for Reading in to 'Which 
Beginning First Grades Rea.ding 
Course 
Helned 
F. EXPERIENCES FOR DEVELOPING ~ ~ If the answer is MUSCULAR CONTROL ~ ~ please state 
!i ..., ~ why (I) ti) ~ !i3 aj 'O ~ '5 ID ! 0 
'oi {5 -+' 
.~ I~ 1: ~ j 0 Im ti] ~ 
lo Cutting with soissors. 
2. Taking part in rhythmical 
activities, such as climb-
ingo. running, • ski nnin2'. 
.3,, Taking off and putting on \ 
wraps~ overshoes, aprons, 
etc. 
4. Helping with housekeeping 
' duties in the classroom. 
5. Bouncing: balls. 
6. Pitching bean bags. 
7. Playing freely, in and out 
doors. 
8. Paintinsi:. 
9 o Modeling cla:v. 
10. Watering flowers. 
11. Working nuzzles. 
12 .. Arranging designs· and 
nastinl2'. 
13. Playing with "Tinker Toys, 11 
peg boards~ form boards, 
flannel boards. etc. 
14. Coloringj staying inside 
the line. 
15. Copying word and letter 
forms. 
16. Building: with floor blocks. 
17. Fing:er naintin2'. 
18. Stringing large beads 
or snools. 
-19. Tracing around pattern 
or over broken lines. 
20. Taking nart in rhvthm band. 
21. Hammering nails. 
22. Mixing: oaint. 
2.3. Playing games like 11Musi-
cal Chairs,tt "Cowboy, 11 
"Fruit Basket." 
126 
Practices for Developing Extent to Which Practices are Used Extent 
Readiness for Rea.ding to Which 
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Helned 
-
Go EXPERIENCES FOR DEVELOPING 
·.~ 
a If the answer is 
LEFl'-TO-RIGHT PROGRESSION § ~ please state 
..-1 rs why (I) l co 1-4 i1 (I) g 8 Qj ~ ~ 0 fs 0 (!) 
·~ 
::l .... 0 
-
f"'I r,. .:s tll ..:I ~ 
1. Following pointer with eye 
as teacher indicates left 
to right eye movement on 
ohart, poster)) bulletin or 
chalk board notice. 
2. Reading pictures in se-
quential order from left to 
right. 
3. Identifying left and right 
hands. 
4. Playing games that· involve 
left and right 
s. Readinll the calendar. 
6 •. ,Arranging material in le.ft 
to ri2ht seouential order. 
7o Plavinll traffic llames. 
8. Tracing and copying from 
left to rillh t. . 
9. Discussing pictures: "What 
is on the left side?" , i 
"What is on the right 
side?" 
10. Playing memory games; 
naming objects in left to 
right order. 
11. Marching. lefta rimit. 
12. Making a calendar and 
keeping a record of the 
days by marking them off 
from left to rillht. 
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H. EXPERIENCES FOR INCREASING 
.e ! If the answer is 
. LISTENING ABILITY 
•tt ·O .never please state a; i ~ s ~ why . . ~ as "Cl .c: IJ I 0 11 8 ..., ~ :.!\? I~ ,~ :, i~ 
1. Listening closely to 
follow directioriri~ , ..... ~- . . -- ...... .. , ...... . ,., ... . ·•" 
2. Listening to skillful 
reading by the teacher 
or others • 
.3. Carrying out requests and 
deli verin2 oral messa2es. 
4. Listening to stories of 
snecial interest. 
5. Listening to poetry and 
music. 
6. Arranging, verbally, 
events in the order in 
which thev hannened. 
7. Listening to draw con-
olusions. 
8. Listening to find the ... 
main-noint of a storv. 
9. Guessing, from a context 
clue, an important omit-
ted word in a sentence. 
10. Talking about different 
meanin2s for the same word. 
11. Listening to tape re-
oordings of own stories 
or talks. 
12. Deciding on the meaning of 
a word in a particular 
seleo.tion. 
l '3. Listenin2 to find details. 
14. Listening to a story so 
as to ask questions or 
make aornJilents. 
15. Choosing the better way to 
read a sentence to get 
intended meaniniz. 
16. Guessing from a picture 
clue the omitted word in 
a 111noken sentence. 
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Readiness for Reading in to Which 
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Io EXPERIENCES FOR DEVELOPING I 
.;i :i If the answer is CLEAR THINKING fa .0 ls ~ please state •rf Q) i = F4 why g re, le 1 Q) I 0 'al ,a 0 Q) ~ ;.j 0 it: 0 al :zi :zi 
1. Suggesting ways of im-
nrovin!l work. 
2. Following simple oral 
directions. 
3. Expressing ideas in original ' 
. ways through: language, 
construction, art media, 
dramatization. 
1... Retellini1 stories. ··. 
5. Seeing relationships: 
needle and thread, 
soan and water. etc. 
6. Planning what to make 
and how to make it. 
7. Relating steps· in an 
exnerience. 
8. Classifying into groups: 
tovs. animals6 colors6 etc. 
9. Following planned sequence 
of rirocedure. 
10. Selecting necessary 
materials for work. 
11. Recalling related 
=eriences. 
12. Telling stories while 
drawing on chal.k boa.rd 
or arranging pictures 
on flannel board to show 
seauence 0£ events. 
13. Discussing pertinent 
exnerienoes. 
14. Collecting and organi-
zin2 oictures. objects. 
15. Judging the success of 
aoti vi ties. 
16. Decidin2 on future needs. 
17. Dictating incidents for 
teacher to list on chalk 
board. 
.18. Recalling events in 
lcoi cal order. 
19. Answerin2 "Wh:v" auestions. 
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Readiness for Reading in to Which 
Beginning First Grades Reading 
Course 
Helned 
;:/ 
Io EXPERIENCES FOR DEVELOPING i ~ 1 If the answer is CLEAR THINKING, Continued ~ 0 ~ please state •rf e Q) i tll ! why ~ a, 'C 1J Q) j 0 r-i e ..p ~ g ~ 1!21 £ tll t:3 
20. Selecting relevant ideas 
or niotureso 
21. Carrying out a series of 
requests in the proper 
ordero 
22. Ma.king and presenting 
movies of familiar storieso ,.. 
1.30 
Practices for Developing 'Extent to Which Practices are Used Extent 
Readiness for Reading in to Which 
Beginning First Grades Reading 
Course 
Helted 
~ 
J. EXPERIENCFS FOR DEVELOPING 1>11 11 If the answer is 
INTERPRETATIVE SKILLS ~ ~. please state •r-1 § Q) . i Dl ! why. ~ tl1 re, .cl Q) ! 0 ~ ~ ~ +:> ~ 8 ti) ::e: Ol ~ 
1. Identifying characters and 
actions of . stories. "Who 
huffed and nuffed.? 11 
2o Inferring how characters .. 
of story felt, their 
reasons for action, and 
what the:v mi ~ht sa:v. 
.3. Relating stories to own 
real life exneriences. 
4 .. Responding to.story. If 
funnv. lau.oh., • etc • · 
5. Illustrating events in 
sennence. Scroll movie. 
6. Answering thought ques-
tions about story material 
or exneriences. 
7 .. Associating events in se-
quence: What happens I. 
first. next. etc. 
8. Using books, magazines, 
posters, commercial 
readiness books to 
tell what pictures say 
and whv. 
9. Observing and associating 
ideas: "Mary is by the 
playhouse. Girls like to 
plav house. II 
10. Cutting out pictures of 
things to buy at the 
izrocerv store. etc. 
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